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Combining, theory with practical experience through the medium of an

internship has Long been acknowledged by diverse fields (medicine, social

work, etc.) as an efficient and effective method for training competent

practitioners, but has only recently been incorporated into advance

deg-,,e programs in vocational-technical education. An internship is one

of the two requirements of doctoral programs funded under Section 552 of

the Education Prgfessions Development Act; however, little was known Ne

about the objectives, implementation, or means of evaluating the intern-

ship programs at the eleven original EPDA 552 institutions. In addition,

Rutgers' experience oith the internship as an integral part of the doc-

toral program since the program's inception in 1966 afforded fertile

ground for an in-depth study of students who had completed the requirement.

Four major objectives were established for the study: (1) to gather

available and current historical data on the internship (and similar)

programs engaged in by doctoral students at Rutgers and the ten other

EPDA 552 institution in the field of Vocational-Technical Education;

(2) to summarize these data as to the variables found including initial

agreement, type of internship, duration, experiences gained, responsi-

bilities, financial arrangements, etc.; (3) to evaluate the internship

program as an integral part of the doctorate in vocational-technical

education at Rutgers; and (4) to analyze and synthesize informc':ion

derived from the study and develop a manual on internship which might

include alternative strategies for implementation. The final report,

consisting of five separately bound sections, presents the results of

the inve:Itigtion.
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Data for thy; study were ubtained through a review of the literature

to develop the hi:,torical backrround of the internship in the United

States, on -site vi:.itations to all of the original EPDA 552 institutions,

and an in-depth evaluation of the Rutgers Internship Program, Guide-

lines for the Interni;hip Manual, which forms Part V of this study and

contains suggestion, for th6 implementation and evaluation of an intern-

ship prooram, were formulated from an analysis and synthesis of these

data. The manual incorporates many of the recommendations made in the

study.

Findings from the on-site visitations disclosed that the internship

varied from institution to institution in a number of important respects.

with the greatest diversity occurring in the area of its implementation.

Little or no uniformity existed in such aspects as: financial remunera-

.

tion, course credit, role of the student in negotiating the internship,

role of the adviser, and pre-internship orientation and/or experiences.

Areas of consensus included agreement as to the goals and objectives of

internship and the need to insure a "tailor-made" experience for each

intern. The in-depth evaluation of the internship at Rutgers indicated

that there is general support for the internship concept; however, further

study of the relationship of the internship to career goals is required.

Among the recommendations made were that the internship componenO be con-

tinued by all participating institutions after termination of ErDA 552

projects and that definite provisions to evaluate the internship as well

as the intern's progress be established.
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Introduction

An internship type of requirement for the advanced degree,

which features working and learning in a clinical setting, has

been established practice for years in other fields (medicine,

social work etc.) but has only recently been incorporated into

advanced degree programs in vocational-technical education. An

internship is one of the two required components of doctoral

programs funded under Section 552 of the Education Professions

Development Act, the other being the availability of a broad

based program leading to the advanced degree in vocational-

technical education.

It was felt that possibly the term "internship" may be

common to all EPDA 552 institutions, but objectives, imple-

mentation and means of evaluation might vary widely from uni-

versity to university. Since Rutgers had had the most

experience with the internship it was in a unique position to

both gather descriptive data concerning the internship programs

at the eleven original EPDA 552 institutions and to conduct

an in-depth study of the students who had fulfilled this

requirement at Rutgers. (The seven remaining EFTA 552 programs

had just been funded, thus were not included in the study.)

The objectives of this study were outlined as follows!

1. To gather available and current historical data on

the internship (and similar) programs engaged in by doctoral
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students at Rutgers and the ot:If:.r ten VPDA 552 institutions in

the field of Vocational-Technical Education.

2. To summarize these data as to the variables found:

initial agreemt-nt, type of internship, duration, experiences

gained, responsibilities, financial arrangements, etc.

3. To evaluate the internship program as an integral

part of the doctorate in Vocational-Technical Education at

Rutgers.

4. To analyze and synthesize information derived from

the study and develop a manual on internship. It was antici-

pated that this manual would include alternative strategies

for implementation.

This final report consists of five sections:

Part I is a summary of the entire project, including

conclusions and recommendations

Part XI traces the development of the internship as a

component of advanced degree programs in the

United States

Part III is a detailed report of data gathered on-site

at the eAeven original LPDA 552 institutions

Part IV is an evaluative study of the internship at

Rutgers University

Part V is a manual which includes suqgnstions for imple-

mentation anu evaluation of an internship rrorlram
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each section of this final report is bound separately

so that it may be distributed as a single document.. For

instance, it is anticipated that Parts III and V will be

widely circulated.

Procedures

Introduction

Since final funding was somewhat delayed, it seemed advis-

able to divide the study into four discrete parts at least

three of which could proceed concurrently. They were. (a)

historical; (b) on-site visitations; (c) evaluation of the

Rutgers program; and (d) preparation of the Internship Manual.

The responsibility for gathering and synthesizing the his-

torical data was the primary responsiPility of Florence Mintz,

Research Assistant fcr the project. At the time Mintz

was a doctoral student in the department and this assignment,

research assistant half-time for the entire academic year, con-

stituted partial fulfillment of her internship. Since Mrs.

Mintz had as her objective college teaching, this type of intern-

ship appeared most appropriate inasmuch as persons serving on

college faculties are often very much involved in research

projects.

The on-site visitations and develorment of the Internship

Manual were the sole rcsponsibility of Ilaine W. lioure, Pro-

ject Director. from the outset, it was determined that emu



4

person should make all on-site visitations. It was felt that

this procedure would provide data which would be more con-

sistent and if a bias existed, at least the same bias would

be in operation across institutions.

The in-depth evaluation of the Rutgers Internship Program

was a team effort. Both Dr. House and Mrs. Mintz were actively

,involved.

Historical Review

The intent of this part of the project was to provide an

historical review of the literature relating to the internship

in cilverse fields. A major emphasis was to be on the intern-

ship in education, vocational-technical education in particular,

as related to the advanced degree.

The two primary objectives of this part of the project
c

were: (a) to review the best thinking in the field; and (b)

to provide an extensive bibliography-reference list which

might prove useful to scholars in the field.

Although the internship, by extension, may be traced back

to the pre-Biblical times, for the purposes of this project

this historical association seemed most tenuous. It was

decided to limit the historical review to the internship as

imple4onted in various programs leading to the advanced degree

in the United States.

The de!,igh of the study wits to proceed from the general

to the specific. Many resourcesincluding ERIC, Dissertation
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Abstracts, books and journals, articles, were utilized to

obtain basic information. Material deemed pertinent to this

project were summarized and synthesized, the intent being to

provide an account :Tore factual than critical in nature.

Historical data related to internship programs at the

eleven EPDA 552 institutions was not, for the most part,

available in the literature. Therefore, it was decided to

seek this information as each of the institutions was visited.

On-Site Visitations

This was the field survey portion of the project. Its

purpose was to arrive at a "state of the art" description of

the internship as. implemented in the eleven original EPDA 552

institutions. Included were a description of current practices

in planning, implementing and evaluating the internship.

On-site visitations were made to all of the institutions

between October, 1971 and February, 1972 (Table 1). Prior to

making these visitations, each institution had been contacted

to procure the most recent catalog describing the advanced

degree program in vocational-technical education. Data

gathered from catalogues were helpful but the primary reliance

was placed on data gathered on-site, since such data were

up-to-date and included material which can only be gathered

in personal interviews.

Before making any on-site visitations, an Interview

Schc.duic (see Appendix) was drawn up. This schedule was



TABLE 1

ON-SITE VISITATION SChEDULE

ELEVEN ORIGINAL EPDA 552 INSTITUTIONS
OCTOBER, 1971 TO FEBRUARY, 1972

State

California

Colorado

Connecticut

Georgia

Illinois

Minnesota

New Jersey

North Carolina

Ohio

Oklahoma

Oregon

Institution

UCLA

Colorado State U.

U . of Connecticut

U . of Georgia

U. of Illinois

U . of Minnesota

Rutgers

North Carolina
State U.

The Ohio State U.

Oklahoma State U.

Oregon State U.

Date

12-15-71

1-19-72

10-7-71

10-28-71

1-5-72a

11-4-71

N/A

12-8-71

11-3-71

12-15-71

2-9 72h

`Rescheduled from 11-22-71.

bResche6uled from 12-9-71.
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designed to gather data concerning:

1. The Uoctoral program in general: years in operation,

size, curriculum etc.

2. Developrent of the internship program.

3. Goals of the internship and how they were established.

4. Implementation el the internship, including role of

(a) cooperating agency, (b) university, and (c) intern.

5. Evaluation of the internship program, including long-

range plans.

It was felt that each internship program must be studied

in the context of the doctoral program as a whole. As pre-

viously stated, historical data concerning the internship were

not elsewhere available, nor was information concerning goals

and objectives, so questions concerning both were included in

the Interview Schedule. Items re] ated to implemertation were

generated from experience with the internship at Rutgers.

Evaluation of the Doctoral Internship at Rutgers

The primary objective of this phase of the project was to

evaluate the internship as implemented at Rutgers University

and to make recommendations for modification if indicated. An

additional objective was to separate out evaluation of the per-

formance of an individual intern during the internship from an

overall evaluation of the internship as a concept. Although

this secondary objective was not clearly defined in the

original funding proposal it was felt that it should be
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incorporated in tho study. As it happened, results obtained

in the on-site visitations underscored the importance of this

distinction.

The evaluation consisted of

1. An analysis of the files of each student who had com-

pleted the internship at Rutgers in an effort to

determine if the objectives of the internship had

been accomplished.

2. Expansion of the monthly luncheon-seminars at which

students enrolled in the internship report orally to

faculty and other students.

3. A feedback seminar in which persons from cooperating

agencies were invited to present their views con-

cerning the internship program.

Prior to the inception of this project, Charles C.

Drawbaugh, Chairman of the Department of Vocational-Technical

Education at Rutgers, had decided to publish as the first of

a series of monographs entitled Education Information Series,

a critique of the internship at Rutgers. The primary purpose

of this monograph was to determine if the stated goals of the

internship at Rutgers had been fulfilled.

The first draft of this monograph had been completed by

Spring 1971 and analyzed the records of the first 55 interns

at Rutciers. The study was updated to include all 81 students

who had complc.ted or enrolled in the internship through the
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Fall 1971 semester. All data were gathered from the students'

folder which includes: (a) educational and work history, (b)

memorandum of understanding, and (c) log and/or final report

of internship.

For the past few years, it has been a pra7tice at Rutgers

to hold a series of monthly luncheon-seminars concerned with

the internship. Attendance at these luncheons is mandatory

for students enrolled in the internship; faculty and other

students are always welcome and interns are encouraged to

invite their supervisor from the cooperating agency to at

least one seminar. During the course of a semester, each

intern is responsible for making an oral presentation, not to

exceed 15 minutes, concerning his or her internship experience.

(This time slot is rigorously adhered to!) During the time

covered by this project detailed data were kept concerning

attendance at these luncheon-seminars since this appeared

pertinent to the project.

Provision was also made for feedback from the field. In

April 1972 the luncheon-seminar was devoted to a fcvdhach

session in which three individuals who had surervi!:cd :Ituder.tn

who were fulfilling the internship in their agell wtrt

invited to come and speak about the interm;hip rwnot.11

concept as well as to assess the internship as thiT hAd :cvn

its on-going implementation in their partictOar in.tittol, h.

Each of the three participants had had at Ivafit twe
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interning undQr. him. One had provided internships for seven

doctoral students and in addition had hired two of them.

After the presentations, those present assembled into work

groups where they reacted to a series of questions which had

been previously prepared. This instrument may be found in

Appendix A. One of the major questions had to do with the

opinion of doctoral students at Rutgers concerning the type

of evaluation which should be made of their performance as

interns.

This was the first time that any formal feedback session

had been held. Since by that time eighty-nine students had

enrolled in the internship, and self-evaluation and on-going

assessment of current practices are so important, both faculty

and students of the department lent full support to the feed-

back session. It was also felt that this session would pro-

vide supporting data for,the internship manual.

'Preparation of the Internship Manual

Data collected from the historical review, the on-site

visitations and the evaluation of the Rutgers internship pro-

gram were analyzed and synthesized to formulate the guidelines

for this monograph. Although all data contributed to its

development, the greatest input was obtained from the on-site

visitations and the in-depth evaluation of the doctoral intern-

ship at Rutgors.
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The guidelines tollow the outline suggested by the inter-

view schedule and synthesise data gathered in the field as

well as in-put received from the luncheon seminars, the feed-

back session and the Corman and Sakiey dissertations. It must

be emphasized that at no time was the intent to merely des-

cribe the internship program as implemented at Rutgers.

Problems Encountered

The major problem encountered in the historical review

portion of the study was to determine how much and how little

to include. A good deal has been written about internships

or similar field experiences in connection with advanced

degree programs. It was difficult to determine which studies

were central to the problem and which others, although inter-

esting, were of little importance. The only other problem

was the one frequently encountered in research of this type- -

knowing that a research study or journal article exists but

being unable to locate the primary source.

The on-site visitations posed no insurmountable problems,

although since the EPDA 552 directors are extremely busy, the

visitations were difficult to schedule. At times it was

necessary tc reschedule a visitation but for the most part

this portion of the project proceeded smoothly. During the

interview itself the Interview Schedule proved a tremendous

help. By moans of this schedule it was possible to gather the
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essential information in a time period often not exceeding

two or three hours. In fact, in most cases time required to

travel to the institution and back far exceeded time spent

in interviewing. Although financially this is regrettable,

it also was unavoidable since this study was not based in the

geographical center of the United States.

Results

Historical Development

The development of the internship concept in programs

leading to the advanced degree 3n education and other disci-

plines has been traced. Minimal attention was given in this

part of the report to the development of the internship in the

eleven EPDA institutions. Since most of the doctoral programs

themselves were relatively new, and the internship had been a

requirement for an even shorter period of time, there was

very little in the literature to provide data for this portion

of the project. Thus it was determined to handle the develop-

ment of the internship at the EFDA 552 institutions in the

discussion of on-site visitations.

Disciplines offering the internship which were covered

are: the medical internship; the hospital administration

internship; the internship in social work; the internship in

public administration; the master of arts and five-year pro-

grams; the internship in educational administration; and the



internship in vocational-technical education. Typically, the

medical internship lasts one calendar year and the intern

spends a given period of time in each of the major services

or departments of the hospital. The internship is not legally

mandated in almost one-half of the states in order to enter

medical practice.

The hospital administration internship is closely modeled

on the medical internship, and dates from the mid-thirties.

There are only 18 graduate degree programs in hospital admin-

istration which seems a small number considering the size of

the United States. All but three require some form of intern-

ship.

Internships in social work evolved as a result of the

"Great Depression" of the thirties. This internship is closely

linked with masters rather than doctoral programs; in fact

some sort of field experience is found in such baccalaureate

degree programs as exist in the field. There is no specific

format associated with these internships.

The internship in public administration also dates from

the thirties and has been called one cf the more stable and

better organized of inten.ship programs. It is found at all

levels of government local, stafe and federal. New York

State has been in the Sx:efront in pursuing active development

and provision of intern!)-rip experiences.
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In the field of education, the internship is amorphous

in character, definition and design. Programs of study

incorporating an internship may be found at all levels of

education from undergraduate to post-doctoral. Concern with

urban problems and persistent demand for more relevant teach-

ing methods have culminated in an adaptation of the internship

concept. Most have been initiated by universities located in

large metropolitan areas.

Normally the internship extends over a full academic year

and maintains a ratio of about four days work off -- campus to

one day of formal study in a university setting. However,

practices concerning the selection of interns, credit for the

internship, course work/internship integration, placement of

the internship in the academic program and supervision have

remained, to differing degrees, undecided or unresolved for

the internship in administration. Despite wide diversity in

implementation, many studies attest to the fact that the intern-

ship has the potential to make a major contribution, particularly

when the intern's previous experience in a certain field is

limited or non-existent.

Intensive training programs to prepare administrators and

educators in vocational-technical education have also featured

the internship component. Spurred by both state and federal

efforts to extend vocational-technical education, the newly

formed leadership training programs adopted the internship
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apprc.4ch to facilitate the integration of theory and practice.

Since the late sixties New York State, the University of

Michigan, Colorado State, the University of Georgia and

Rutgers have played leadership roles in adapting the intern-

ship concept to vocational education.

Formally structured graduate programs in vocational-

technical education have endorsed and encouraged the internship

concept. It has been felt that the internship in vocational-

technical education can holk' greater implication for encom-

passing the full range of educational activities, both inside

and outside of the institutional setting, than the more

narrowly conceived role of its predecessors. Only general

guidelines have been generated thus far; nevertheless the

status accorded the internship has generally been recognized

as requiring a high level of competency, sophisticated kinds

of experiences differing in degree of realism, responsibility

for decision-making, and financial remuneration.

In summary, since the introduction of the internship in

medicine during the late nineteenth century, other professions

have tailored the concept to fit immediate and future training

needs. Guidelines for the internship vary with profession or

discipline; hc.wever, there was general agreement in the

literature that the internship may be viewed as the most

efficient and effective method to combine theory and practice

while the student is developing conpctcncy in his chosen field.
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On-Site Visitations

The detailed account of the findings from the on-site

visitations may be foun' in Part III of this report. The

most important findings and conclusions are outlined in the

paragraphs which follow.

It was anticipated that the internship would vary con-

siderably from institutica to institution, particularly inso-

far as implementation of the concept is concerned. Such proved

to be the case. Institutions varied in size, geographical

location, proximity to the State Departments of Education,

number of students enrolled in the doctoral program in

Vocational-Technical Education, and school in which the pro-

gram is housed. All of these factors potentially could affect

the internshipparticularly in its implementation.

O04.:Loral programs in the original'EPDA 552 institutions

shared several characteristics:

1. All programs are relatively new--the first was insti-

tuted in 1962 whereas others admitted their first students

into this program as late as 1970.

2. In general, the total number of students enrolled in

the doctoral program in Vocational-Technical Lducation was 50

or less with LPDA Fellows accounting for approximately 1/3 of

the total. A notable exception was the enrollment at Rutgers

where the total number of doctoral students was in excess of

125, thus makinq IPDA Vcalows definitely in the minority. As
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has beexl weationQd previously, exact enrollment data were

difficult to obtain. A contributing factor may have been the

fact that most of these institutions offer the advanced degree

in the traditional service areas as well as a broad-based pro-

gram leading to the advanced degree in Vocational-Technical

Education. At Rutgers, all doctoral students in the depart-

ment pursue a broad-based program.

3. In institutions offering only one advanced degree,

the type of degree offered (i.e. the Ed.D. or Ph.D.) did not

appear to be a factor in determining either the type cr imple-

mentation of the internship. In the four institutions offer-

ing both the Ed.D. and the Ph.D., particularly where the Ph.D.

is looked upon as a research degree and the Ed.D. as a

practitioner's degree, there appeared to be a relationship

between the type of internship and the degree program.

Evolution of the Internship Concept

At three institutions (Colorado State, Oregon State and

Rutgers) the internship was part of a program prior to EPDA

552 fundinq. At the University of Georgia and UCLA the intern-

ship, in somewhat different form, has always been available as

an option. At the remaining institutions the internship was

a new component of the doctoral program. In fact, at the

Univorsity of Minnesota the internship was still in the

(Nolutionary procesfl.
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Almost all of the institutions had devoted time to

planning the internship. Procedures used included: (a)

advisory committees, (b) special =TA 552 committees, and

(c) planning grants from the state or federAl governments.

Most directors felt that careful prior planning was essential

but not all produced evidence that such planning had taken

place.

There was general agreement that the internship should

be:

1. planned experience(s) supervised by a professional

with recognized competencies in the field

2. new, practical work experience in an unfamiliar

setting

3. transition from past employment to implementation

of career goals

Experiences gained in the internship should be critically

examined, analyzed and internalized. Emphasis was placed

upon the fact that the student should perform the work assign-

ment of a professional a.id that functions of worker and

learner should be carefully combined. Generally speaking,

the emphasis was placed upon the former.

Although the wording differed, all institutions had

arrived at basically the same goals for the internship. And

once arrived at, the goals have remained virtually unchanged.
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implementation

The most diversity was encountered in this aspect of

the internship. A common theme stressed was the need for

flexibility. Internship experiences should be made available

to the extent and intensity that students can most profit

from them. Pertinent findings concerning the implementation

of the internship are outlined below:

1. At the time of the study, only two institutions

(Rutgers and Oklahoma State) required the internship of all

doctoral students. Although other institutions may follow

suit, and some were planning to do so, the feeling was often

expressed that this requirement is potentially discriminatory.

2. Each 3nternship should be "tailor-made" to fit the

individual student.

3. If the internship is not an on-going series cL

experiences, it most often falls near the middle of the

student's program.

4. Each internship is generally a full-time experience

served in a single cooperating agency.

5. There was no common practice found in giving course

credit for the internship, much less allowing credit toward

a residency requirement (if such a requirement existed).

6. Financial remuneration varied from absolutely nothing

to a fairly substantial stipend /salary. In institutions having

a policy of disallowing stipends, this policy applied only to
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EPDA fellows; it was expected that non-EPDA doctoral students

would receive a remuneration.

7. In institutions where memorandums of understanding

were common practice (about two-thirds), they tended to include

the same provisionsi.e. duties of the cooperating agency,

duties of the intern, responsibility of the educational insti-

tution, title assigned to the intern, starting and ending

dates and work hours, and financial remuneration.

8. The role of the adviser in implementing the intern-

ship was ill-defined. This was due to several factors: (a)

in some institutions an internship coordinator had been

appointed and assumed the major role in negotiating and

monitoring the internship for all students; (b) some EPDA 552

project directors played the major role; (c) often it is a

joint responsibility shared by an internship coordinator, the

adviser and even a doctoral committee.

9. In terms of time and money, the internship is costly

to negotiate and monitor.

10. Assessment of student progress was carried on by means

of seminars which varied in frequency. Logs or journals were

a common practice but on the whole few institutions had

devised a means for systematically evaluating student progress.

11. Cooperating agencies had been willing to accept the

internship conccit with few if any reservations.
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12. ror the most part there was no planned relationship

between the internship and the dissertation. However, students

often identify a dissertation problem while pursuing the

internship. In such cases cooperating agencies have provided

access to data collection either during or after the intern-

ship.

Evaluation

At the time of this study 248 students had served or were

enrolled in the internship. Except for Rutgers, EPDA Fellows

constituted the bulk of the enrollment and most students were

males.

Except in the case of Rutgers where an in-depth evaluation

of the internship is part of the current project, few if any

plans had been formulated to evaluate the internship. In

addition, the following must be noted:

1. At least two institutions (Oregon State and Colorado

State) had devised a format to evaluate the progress of the

individual intern.

2. There was a general lack of intent to make a long-

range study of the internship program.

3. There was sharp disagreement concerning the role of

the supervisor in the cooperating agency in the evaluation of

an individual student.
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Summary

The internship concept as implemented in the eleven

original EPDA 552 institutions varied as the institutions

themselves differed. Yet there wexe aspects on which con-

sensus was found. These included the goals or objectives of

the internship, whether institutionalized in writing or avail-

able merely in a verbal context. The need for insuring

flexibility was repeatedly stressed, as well as the need to

provide distinctly different experiences for each individual

student. This was true whether the internship was required

of all students or only EPDA Fellows.

The internship tended'to be a full-time experience served

in a single cooperating agency; if multiple internships were

provided each was a separately negotiated full-time experience.

There was such diversity in the types of cooperating agencies

that it may be said that any agency connected with the educa-

tional process could be considered an appropriate internship

site for a student if that agency was willing to provide

experiences suited to the student's needs. Evaluation of the

intern's experiences was primarily conducted through seminars,

logs, and final written reports (although procedures for

evaluation of the internship program were generally lacking).

There was little or no uniformity found in certain

aspects of the internship. These include such matters as:

whether credit should be given, and if so counted toward a
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residency requirent; financial remuneration; role of the

student in negotiating the internship; role of the adviser;

and pre-internship orientation and/or experiences.

The general impression was that the internship should be

maintained as a component of the doctoral program in vocational-

technical education even though programs such as the EPDA 552

projects may cease to be supported on the federal level.

Directors at all institutions agreed that the internship was

a viable concept--one that should be strongly encouraged, if

not required of all students -- although little data had been

gathered to undergird this position.

Evaluation of the Internship at Rutgers University

The internship has been a required component of the

doctoral program at Rutgers since its inception in 1966. As

of Fall 1971, approximately 140 students had enrolled in the

program and 81 had completed or were currently pursuing an

internship. It was felt that the time had come to step back

and look at the internship--particularly to ask if the intern-

ship was fulfilling its stated objectives.

Briefly summarized, the objectives of the internship at

Rutgers are:

1. to afford the intern the opportunity to put theory

learned in his area of specialization (adminis-

tration, re:,earch or college teaching) into practice;
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2. to r.quire the intern to function in a milie.t some-

what unfamiliar to him--one which requires the use

of those skills normally associated with his chosen

career;

3. to serve as a realistic transition from past employ-

ment to future positions; and

4. to allow the intern to serve simultaneously as pro-

fessional employee, observer and student.

The Mcnogranli

Analysis of department records led to a monograph,

InternshiE, Leadership, and the Advanced Degree in Vocational-

Technical Education at Rutgers University, which is reproduced

in full in Part IV of this report.

Included in this monograph are: a brief overview of the

doctoral program in vocational-technical education at Rutgers;

purposes of the internship; and an analysis of the extent to

which the purposes had been achieved.

Based on data obtained, it was concluded that the intern-

ship had, to a great extent, fulfilled its various objectives.

It was related to the field of specialization (administration,

college teaching or research); the work setting was relatively,

if not completely, unfamiliar; and the intern functioned as

professional, observer and student. No assessment could he

made concerning the internship as a vehicle for realistic

transition from past to future employment, since so few stu-

dcits (ten) had graduated from tho prorjram.
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To be more specific, it was found that:

1. Students had served as interns in 46 different

cooperating agencies in eight (8) states.

2. Students specializing in administration and research

pursued internships closely related to these areas.

The relationship was less clear in the college

teaching option.

3. Fourteen (14) students served the internship at

their place of current employment. In some cases,

the records clearly indicate that a completely

different job had been developed for the intern.

4. The department has received more requests for interns

than it has been able to fill.

Further, additional research is needed. Both students and

supervisors in the cooperating agencies should be closely

examined to determine their views concerning the objectives of

the internship program and the extent to which these objectives

have been fulfilled or should be modified.

Luncheon-Seminars

Attendance at the monthly luncheon-seminars was extremely

good. Eight seminars were held during the 1971-72 school year

and a total of 337 persons attended. Attendance was mandatory

only for those enrolled in the internship--a total of 33 during

the year--and they accounted for 132 of those present. Thus

more than half, which included other students, faculty, admin-

istrators and guef;tf.:, attonded voluntarily.
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These seminars provided an opportunity to hear about

the interns' activities and fostered faculty-student inter-

action. An unexpected outcome was the realization that many

of the students could not communicate well in a 15-minute

oral presentation. The faculty is considering means to deal

with this problem.

Feedback Session

Greatest attendance during the spring was at the feedback

session. The three speakers, all of whom had served as super-

visors of at least two interns, were most favorable to the

internship, felt that it should be maintained, and were willing

to have more interns of funding for stipends could be arranged).

Major recommendations resulting from the small-group dis-

cussions were:

1. Evaluation should not be uniform for all interns;

logs and summary reports should be required.

2. There should be a pre-internship orientation--perhaps

even a series of meetings.

One-third of those present felt that the internship

should last longer than one semester.

It should be noted that two doctoral dissertations have

evolved from this aspect of the project. Gorman is evaluating

the internship from the student's vantage point and SaRiey is

focusing on the supervisor in the cooperating agency. Roth

studien avAlaLle in mid-1973.
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Internship Manual

This manual is presented as Part V of this report. It

represents a synthesis of data gathered over the past year

and incorporates many of the recommendations which follow.

Recommendations

For the doctoral internship in vocational-technical

education:

1. The internship is a viable concept and should be

maintained by all participating institutions after

EPDA 552 projects have terminated--either as a

required or strongly advocated component of the

doctoral program.

2. Goals should be arrived at through group process,

preferably including administrators, department

faculty, students and outside persons- -i.e., State

Department, other disciplines, industry, labor, etc.

3. Goals and/or objectives should be stated in per-

formance or behavioral terms and formalized in

writing.

4. Every effort must be made to preserve the flexibility

in the implementation of internship programs found

in this study. The fact that each individual intern-

ship was "tailor-made' for the student involved
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generated more enthusiasm and support from all

persons contacted in this study than any other

single feature.

5. Adequate time must be allowed for planning and

negotiating each internship, regardless of who

initiates, finalizes or monitors the intern. It is

at this stage that the cooperating agency, through

its representative(s), must fully understand and

support the purpose of the internship and their role

in its achievement.

6. Provision must he made to periodically insure that

experiences gained in the internship should be

critically examined, analyzed and internalized.

Implementation of this recommendation can, and

probably should, vary from institution to institution,

from student to student.

7. Each institution should make definite provisions to

evaluate the internship as a component of the doctoral

program as well as the progress of the individual

intern.

8. Closer attention should be paid to the question of

Worknen's Compensation coverage while on the intern-

ship. This is particularly important in the case of

"part-time" students not covered by a Student Health

fee.
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9. The role of the supervisor in the cooperating

agency should be clearly defined. Again, this may

vary across institutions and among individuals.

For further research:

1. There is need for-a full-scale longitudinal study

of doctoral students in vocational-technical edu-

cation. One feature of this study should be a com-

parison of the professional achievements and

contributions of students who have served as intern-

ship and those who have not. Related qUestions

might include:

(a) Is there a relationship between career goals

and the internship? (For instance, does it help

aspiring administrators more than aspiring

researchers?)

(b) Can personality and experiential characteristics

be identified which indicate that an internship

would be of minimal value in attaining career

goals?

2. There is a need to determine the minimal and optimal

number of internships advisable and their duration.

3. The nature and value of pre-internship experiences

( "mini internships") should be examined.

4. The cost of implementing the internship should 1-,e

studicu, rroLably on an inter-disciplinary Losis,

using cost-1,cniit analysi!, techniques.
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5. If 1PD2 552 resources are. limited in the future,

consideration should be given to funding the stipend

for one or a series of internships for all students

pursuing the doctorate in vocational-technical edu-

cation as an alternative to a 2 or 3-year "package"

(i.e., dependents' allowance, tuition, fees, etc.).

Sununary

In other disciplines the value of an internship or some

sort of field experience has been well documented. Such

experiences, which serve to enhance and/or complement course

work have been a requirement of programs leading to the

advanced degree in medicine, hospital administration, social

work, to name a few. However, the internship in vocational

(or vocational-technical) education is comparatively recent

and has not gained universal acceptance as a requirement for

the advanced degree.

At the time of this study, there was no indication that

all eleven EFTA 552 institutions were planning to adopt such

a requirement. The primary reason expressed for not making

the internship mandatory was the possibility that it could

prove a discriminatory feature of en advanced degree program.

On the whole, all directors of the on EPDA 552

programs supported the int(!rnship as a concept but surprisingly
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few were willing to support its adoption as a requirement

for the advanced degree, whether credit were given or not.

Although often couched in different terms, the goals

and/or objectives of the internship were basically the same

across all institutions. In implementation, internship

practices varied widely. This may have been a function of

organizational pattern, size, geographical location of the

institution, experience with the internship etc. Yet, certain

commonalities were found. These included the methods to

arrive at goals (whether stated in writing or expressed

verbally), performance expected of interns, and the types of

cooperating agencies. So far as the in-depth evaluation of

the internship at Rutgers is concerned, the internship as

implemented would receive a qualified approval. Based upon

the House monograph, the luncheon-seminars and the feedback

session, it may be said that, although the internship is

totally supported in concept, and the objectives as spelled

out are generally fulfilled, there are still aspects (i.e.,

relationship to career goals) which require further study.

Additional studies related to the internship and the

advanced degree in vocational-technical education are

recommended. These include a longitudinal study of students

(ErDA and non-EPEA) who have completed the advanced degree,

comparing and contrasting the various attainments of those

graduates who have and have not fulfilled an internship
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requirement. It is further recommended that an attempt be

made to analyze the cost of mounting an internship program

in relationship to the benefits accrued.
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APPENDIX

INSTRUMENTS USED
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INTERVIEW SCHEDULE

INSTITUTIONAL BACKGROUND

I. Doctoral program, per se (get description)

II. Internship: -- How and when did the internship con-

cept evolve?

a. As an EPDA condition?

b. As part of a prior program?

c. Did it involve careful, prior planning? If

so, what?

d. Do you use a pre-internship experience? If

so, what?

A. Goals

1. What are the goals?

a. As stated in catalogue or written. (Secure

copy, if possible.)

b. As stated in interview.

2. How were stated goals arrived at?

a. On-site input, i.e. from faculty, students,
community, State Department, etc.

b. Outside input - other institutions, disci-
plines, etc.

3. Have goals remained the same since internship
started?

B. Implementation:

1. Ongoing - or at a certain time in program?

2. For all students or just trim?

3. Are all inter;. hits the same?
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4. Are they served in one, or a variety of
settings?

5. Is credit given?

a. If so, how much?

b. Can credit be used to partially meet
residency?

6. Stipend/salary and benefits

a. Is it assumed that a stipend will be paid?

b. If so, what is average stipend?

c. Any other benefits? Workmen's Compensation?

7. Is a formal Memorandum of Understanding drawn
up?

a. If so, what are salient features?

b. Who draws up memorandum?

c. Is there a common format? (Secure a copy.)

8. Role of the adviser

a. Initiate internship or merely approve?

b. On-site visitation(s) to monitor? How
frequent?

c. Amount of time required to monitor,
negotiate, etc.

d. Assessment of student progress

e. Cost - if any - to institution (travel,
faculty load, etc.)

I
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9. Role of cooperating agency

a. As employer

b. Willingness to provide meaningful experiences

c. Willingness to accept internship concept

d. Willingness to provide data - during or
post-internship for papers and dissertations

10. Role of others

a. Is there a coordinator of internships?

b. If State Department of Education involved?
If so, how?

C. Evaluation

1. How many students, including those presently,
have served internship?

2. Have any evaluative studies been made, i.e.
to relate goals to outcomes?

a. Results?

b. Copies available?

3. What are long range plans for evaluation?

4. Requirements on part of interns: daily log,
paper, etc.

III. Demographic Data

A. How many interns have you turned out?

Male Female Total

B. How many different cooperating agencies have you
utilized in your intern program?

Total

I
e.a..,noowiowv
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C. How many faculty have you used in monitoring
interns?

D. What is the mean age of your interns?
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YOUR SUGGESTIONS FOR POLICIES GOVERNING
INTERNSHIP PROGRAMS

1. Agreements concerning the intern and his program should
exist between (check all those which should sign agreement):

cooperating institution supervisor nniversity monitor
intern cooperating institution
other (please specify)

2. Application for internship: The initial contact should
be made by:

administration only
faculty adviser

---other (please specify)

intern only
faculty adviser and intern

=me ...m.11...
3. Supervision of the internship experiences: (check your

suggestions)

Person Yes No Freq. Infreq.

university monitor
cooperating institution

supervisor
other (who?)

11

M40111.-111... =.1.nrwo.rmww~M.4.1.

4. Should an orientation program be required prior to
assignment?

Yes No

If yes, what activities should be included in the orienta-
tion?

5. What requirements should the university hold the intern
responsible for during the assignment?

log. daily weekly / final none
case study
final written report
course work

-seminars. weekly monthly other none
private consultatiims. weekly montFIV

other none
oral reports

..0

6. Do you think the length of the internship period is
long enough to occompli:;h its objectives? Yes No

If no, how long should it be?
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7. Should we adopt a
internship?

Yes No

If yes, do you prefer any of those included in the packet?

39

uniform method of evaluating the

Intern's evaluation form
Supervisor's evaluation

form

\

Oregon Colorado Neither
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PART II

THE DEVELOPMENT OF TILE INTERNSHIP:
AN HISTORICAL PLRSPECTIVE

Introduction

This monograph forms the second part of the project

entitled In-Depth Study: The Internship Concept as a Part

of the Doctoral Program in Vocational-Technical Education.

The purpose of this project was for (a) provide an historical

background of the internship concept in education and other

professions; (b) examine the internship as implemented in

the eleven (11) original EPDA 552 institutions funded under

the 1968 Amendments of the Vocational Education Act of 1963;

and (c) conduct an in-depth evaluation of the internship at

Rutgers-The State University of New Jersey.

The major portion of this section of the report was

written by Florence Mintz, Research Assistant for the pro-

ject. Elaine W. House, Project Director, suggested the

format and edited the manuscript.

The Internship in Other Professions

The Medical Internship

Historically, the medical internship has set the general

pattern and tone for all internship programs although its own
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reception and role have been less than universal or smooth.

A product of the late nineteenth century, medical internship

was introduced into the United States by medical students

returning from Europe. However, only two or three students

out of every hundred finishing medical school at the turn of

the century completed a hospital "internship' or "residency"

(Davies, 1962). Flexner's (1910) definitive work on medical

education proposed the strengthening of the profession through

an approach that would give the neophyte doctor practical

training under the watchful eye of an experienced practitioner.

In 1914, the Council on Medical Education noted the need for

establishing standards for hospitals offering the internship

and, as consequence, began the publication of yearly lists of

hospitals approved for intern training. Another publication

of that body Essentials (1952) is

designed to serve as a guide in setting up internship programs.

Although it is legally impossible to enter medical

practice in the United States without completing medical

school, no similar legal requirement demands additional field

training in almost one-half of the states. Despite the lack

of legal impetus, however, the internship in medicine today

is both commonly accepted and frequently followed by a more

intensive period of training in the form of a medical

residency. Standards for the intern-residency training

programs are established by the practicing profession through
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the American Medical Association; and to have any chance

for success, Nelson (1965) comments, approval of the

hospital is requisite.

Over the years the cause of the medical internship has

been championed, and efforts to make the medical internship

a meaningful edacational experience have continued unabated.

Davies (1962) reports that the best programs assign a

specified time for lectures and discussions as well as for

pathological, radiological, and physiological conferences.

As the internship proceeds, evaluation of the intern's work,

knowledge of medicim-:, his handling of patients, are assessed

by the chief of service of the department in which the intern

is training. Typically of twelve months duration, the

internship experience may be encompassed in a straight, mixed,

or rotating program, the last of these being a given period

of time in each of the major services or departments of the

hospital.

The Hospital Administration Internship

Rex's (1961) study to develop a theoretical construct

for the internship pointed out that the internship as a means

of training had been proposed in all of the established pro-

fessions, but its acceptance and use have been "transitory."

Formal programs in hospital administration incorporating

features which closely parallel the medical internship have



4

dated from the mid-thirties when the first graduate program

was instituted at the University of Chicago. As a rule,

similar hospital administration programs insist on one full

academic year spent on campus and one full year of intern-

ship in an approved hospital under the supervision of the

hospital administrator of "preceptor."

According to Long (1970), emulation of a field so c:,osely

allied as medicine is, can only be deemed a natural outcome;

nevertheless, he concedes that the development of the intern-

ship in hospital administration was not without attendant

difficulties. Collective endeavor by professional organi-

zations such as the American College of Hospital Adminis-

trations and the university programs themselves have produced

a set of standards that lend substantive support to the

internship. Moreover, Long's (1970) reference to the Dorais

(1964) study indicates that the value of the hospital admin-

istration internship has gained considerable stature since

the 1954 Olson Report. Currently all but three of the

eighteen graduate degree programs in hospital administration

require some form of internship and generally are at the

master's degree level.

The Internship in Social Work

Internships in social work began to appear in the late

1930's as a result of the expanded welfare services in the
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wake of the "great depression,'' Basically predicated on the

same rationale as the medical internship, namely, to grant

the student an opportunity to gain "real" experience and to

learn through practice, the internship in social work does

differ in several fundamental respects. Normally, the

internship extends for a period of from twelve to fourteen

months and is part of the academic preparation. No specific

format is associated with the internship since the sponsoring

universities have no uniformity of progra and the variety

of public and private social agencies used furnish disparate

kinds of internship possiLilities. Although the internship

is commonly linked with master's degree progx..ms in social

work (Long, 1970; McGrew, 1966), inspection of some under-

graduate bulletins discloses a modified version in operation

at the paraprofessional preparatory lbvel.

The Internship in Public Administration

The desire to improve the quality of public service

administrators fostered the growth of internship programs in

public administration during the mid 1930's. American Uni-

versity in Washington, D.C. is generally credited with

organizing the-first public service internship in 1934.

Shortly after the establishment of American University's

National Institute of Public Affairs, the Federal Government

also initiated an internship program for federal employees.
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Dcwelopment of both these programs has resulted in expansion

of the public administration internship at all levels of

government--local, state, and federal. New York State is

cited as being in the forefront of governmental units that

have pursued active development and provision of internship

opportunities (Davies, 1962). While the government agency-

sponsored internship is usually for a full year, the

university-sponsored programs vary from a six-month to a

full year requirement. Rex's (1961) assessment of the

internship in public administration notes that it is one of

the more stable and better organized of the internship

programs.

The Internship in Other Career Areas

Legal aid clinics have been utilized as a vehicle for

providing law students with appropriate internship experiences.

Eschbacher (1965) cites the Duke University Law School as a

recognized leader in this field. In like manner Rutgers Uni-

versity pioneered the Labor Intern Program in an effort to

attract mature, experienced trade union leaders who could be

expected to return to positions of responsibility within

their respective unions. Similar intern programs--Inter-

national Cooperation Administration and International

Cooperation of Free Trade Unions--have also contriDuted to

the concept (Kerrison and Levine, 1960).
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Among the various professions and career areas that

have required or are currently requiring an internship

period in the educational training of practitioners, Olson

(1970) enumerates those in nursing and the ministry. An

assessment of the post-masters internship in Biomedical

Librarianship (Pings and Cruzat, 1970) reveals that Wayne

State University had originally designed its program in 1967

to allow students the option of formal course work as well

as requiring them to participate in supervised work experi-

eAce, professional development, and individual study. A

recent experiment by the City of New York and the College

WorkStudy Program of the Office of Education involving

approximately 1100 students from some fifty colleges and

universities in urban agencies during the summer is chronicled

by Nash and Nixon (1967). Additionally, government career

services other than those engaged strictly in public adminis-

tration have accepted the legitimacy of internship as a

training technique. Two reports (Pound and Slack, 1967;

Labcock, 1969) discuss certain aspects of the NASA and Depart-

ment of the Army Management Intern Programs, respectively.

The Internship in Education

The Master of Arts and 5 Year Programs

Unquestionably the scion of medical internship, educa-

tional internship is, unlike its parent, amorphous in
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character, definition and design. According to Gardner

(1968) the roots of the teaching internship reach back into

the nineteenth century. Placing the development of intern-

ships in teacher education into historical perspective, he

concludes that it may be divided into three eras: 1900-

1930, 1930-1940, and 1940-1967. Brown University in Rhode

Island is credited with founding the first recognized intern-

ship although student teaching has been referred to as a

well established practice in the 1860's. Based on the

tenets formulated by the National Society of College Teachers,

the Brown University program is also credited with :Ile

creation of the basic design for most current five year

internship programs in secondary education.

One of the earlier attempts to furnish the prospective

teacher with additional clinical experience in a five-year

program began in 1919 at the University of Cincinnati. Des-

pite the difficulties encountered, differing versions of the

five-year program did develop over the following decades.

Principal variations noted consist in the manner of inte-

grating the sequence of academic instruction with the intern-

ship experience and the level of degree obtained as a result

of the program (Shea, 1968).

The Master of Arts in Teaching (M.A.T.) is generally

conceded to have been initiated by Harvard University in

1936 under the aegis of James M. Conant, then president of
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the University. However, there is some evidence in the

literature that the schema had already been proposed

(Cartwright, 1961; Shea, 1968). In fact, Teachers College

of Columbia University claims to have instituted a graduate

teacher education program for liberal arts majors in the

1920's. Fundamentally, most M.A.T. programs require four

years of liberal arts studies with a strong academic major.

The fifth year consists of professional courses or seminars,

academic specialization at the graduate level, and an

internship (Gardner, 1968).

Other graduate internship program arrangements extend

the professional laboratory experience for the teacher candi-

date. Their design is primarily intended to afford the stu-

dent an opportunity to assume greater responsibility than

was possible during the student teaching experience. Interns

are usually placed in local schools for one semester-of a

full academic year and receive a salary proportionate to that

of a beginning teacher. Teaching loads vary from one-half

to four-fifths the full-time load (Gardner, 1968; Shea, 1968;

Stone and Robinson, 1965).

A number of internship programs in teacher education

have been established at the undergraduate level. Gorman

and Olmstead's (1964) description of the former five-year

Michigan State Student-Teacher Education Project (STEP)

emphasized that the essential distinction of this program
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lay in the fact that the internship was embedded within the

five-year program. As with the internship programs at the

graduate level, variations of the undergraduate five-year

plan have also developed. Normally, the baccalaureate degree

and certification are awarded upon completion of the sequence.

Studies of the extent of internship programs in teaching

have been completed by Dyer (1968) and the Association for

Student Teaching (Schloerke and Czajkowski, 1960). Results

of the Dyer study, which surveyed the schools accredited by

the North Central Association, indicated that fifteen per cent

of tne respondents provided internship programs. Review of

the response to the Association survey showed that a majority

of the fifty-one institutions operating internship programs

were in state supported institutions and were post-baccalaureate

or fifth-year programs.

Faculty and Advanced Degree Internships

Interest in faculty internships on the college level has

assumed added dimensions within recent years. Brown University,

in the mid 1950's, initiated an internship for candidates who

held the Ph.D. but had no previous experience (Goodman, 1965).

Eight colleges established college faculty internship programs

in 1953 at the invitation and expense of the Fund for the

Advancement of Education (Birkholz, 1E169). During the summer

session of 1960 and for several summers thereafter, the City
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College of New York conducted a college teaching internship

with the assistance of a Carnegie grant. For the most part

the program dealt with correct techniques of class visitation

and supervision and with the procedures and ethods of

supervisory conferences (Middlebrook, 1961). In 1959 the

State University of New York acceded to a request by the

Maritime College to establish a pilot project in intern

instructorships for beginning college teachers. As originally

conceived, the program was designed for graduate students

working toward the Ph.D. who had no previous college teaching

experience but who intended to make a career of college

teaching (Goodman, 1965).

Staffing the rapidly growing community colleges has

posed many problems, not the least of these being the recruit-

ment of faculty equipped to meet the challenges of a student

body with diverse needs, orientations, and academic skills.

Several institutions have addressed themselves to providing

viable solutions through the internship with the assistance

of grants from the Ford and W. K. Kellogg Foundations.

Notable among these have been the joint endeavor between the

University of Southern Illinois and the Junior College

District of St. Louis and St. Louis County, a Ford Project

Internship Program and the cooperative effort between the

University of California at Berkeley and the San Francisco

Bay Area Junior Colleges. interna in the University of
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Southern Illinois program spend one semester working with

experienced faculty in the specialty and teach a partial

load. Additionally, the intern receives field assignments

in industry, business, and professional areas to gain a

better understanding of job needs and requirements (Birkholz,

1969; Miller, 1970).

Concern with urban problems and persistent demands for

mere relevant teaching methods have culminated in adaptations

of the internship concept. Temple University (1970) has

reported on a program calculated to prepare t4acher-trainers

in order to create conditions in inner-city schools that will

enable children to learn. Major emphasis has been focused on

the internship and community involvement. Stated objectives

include the recruitment of young educational leaders,

especially those from "minority groups," to serve in curriculum

and instructional roles in teacher education.

The brief experience with the professor internship in

-ducational administration originated in 1951 through the

efforts of the Cooperative Program in Educational Adminis-

tration, Middle Atlantic Region (CPEA-MAP) with the financial

support of the W. K. Kellogg Foundation. As described by

Davies (1962), the impetus for experimentation with the pro-

fessor internship developed from a follow-up study of

doctoral graduates of Teachers College, Columbia University

who had majored in general administration of school systems
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from 1935 to 1945. It was determined at that time that

approximately one-half the graduates went into professor-

ships rather than the administrative positions for which

they had been prepared. Since no apparent effort was being

made to differentiate between preparation programs for the

professor or for the administrator, the internship was

devised as a means of providing realistic practice for the

former. Selection and preparation procedures undertook to

identify capable persons, to develop teaching and other com-

petencies, and to provide "on-the-job training." Unfortu-

nately, the professor internship in educational-administration

did not receive widespread acceptance, and it is not known

whether any such programs are presently in existence.

Internship in Administration

Generally speaking, implementation of the internship

approach in educational administration belongs almost com-

pletely to the latter half of the twentieth century. Unlike

the precedent set for the teaching internship by student

teaching programs, Wheaton's (1950) study revealed that only

two universities had instituted an internship program prior

to 1947. Long (1970), however, comments editorially that

the question of who initiated the first internship program

in educational administration remains in doubt primarily

because the profession had trouble defining the work "intern-

ship." Although some evidence exists in the literature that
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other institutions had availed themselves of the practice of

placing interns in administrative posts, most accounts

usually credit the University of Chicago with originating

the first internship program in educational administration

in 1933, the same year it inaugurated an internship program

in hospital administration.

Despite temporary setbacks, acceptance of the internship

has gained momentum as a vehicle for providing a "hands on"

experience. As more students pursue graduate study early in

their career, the need for experience in the field has become

more evident; hence the internship has assumed another dimen-

sion. This, in turn, has prompted evaluation of the role of

the internship as a means for developing selected competencies.

Miller's (1970) study of this problem in adult education has

concluded that the internship experiehce has the potential

to make a major contribution particularly when the adult

educator has no or limited previous experience. The study

recommended that the internship be provided as a regular

feature of any university program offering a grad' :di.e degree

in adult education and that internship follow-up be conducted

to strengthen present and future programs.

According to Davies (1962), the first annual meeting of

the National Conference of Professors of Educational Admin-

istration (NCPEA) in the summer of 1947 at Endicott, New

York gave substantial encouragement to the spread of the
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internship concept. Discussion of the University of Chicago

and University of Omaha experiences with internships gave

rise to the formation of "interest groups" with the result

that five universities adopted the approach during the 1947-

1948 academic year. Pllother stimulus for the expansion of

internship programs came with the founding of the Cooperative

Program in Educational Administration (CPEA) in 1950,

financed by a $7,000,000 grant from the W. K. Kellogg Founda-

tion. Eight university centers administered a nation-wide

program to improve programs for selecting and preparing

school administrators as well as the continued in-service

development of practitioners.

With the appearance of Newell's (1952) manual on how to

establish and conduct internship programs in educational

administration, the extent of growth in internship programs

became evident in the literature. In 1958,the CPEA-MAR Center

at Columbia College published an in-depth study and evaluation

of the developmental efforts of the "internship experiment"

entitled An Appraisal of the Internship in Educational Admin-

istration (Hooker, 1958). Among the areas scrutinized by the

eight member institutions were the effects of the internship

on the intern, the cooperating university, and the sponsoring

field agency and administrator. Results of the study demon-

strated that the interns involved had had considerable

success in advancing into administrative positions and were,
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on the average, receiving a higher median salary at the con-

clusion of the internship. Despite the termination of the

Middle Atlantic Region internship in 1958, individually or

jointly-sponsored college and university administrative

internship programs have continued to be maintained.

Interest in the administrative internship has generated

a number of studies and articles in the professional litera-

ture. The University of Pittsburgh (1969) has recorded the

progress made toward the improvement of the administrative

internship program in an attempt to keep pace with the edu-

cational scene. One of the particular concerns was the

expansion of the program to meet the demands of urban crises

by extending internship opportunities to include urban

centers. Recent inquiries by Eschbacher (1965) and McGrew

(1966) have concluded that an increasing number of colleges

and universities are contemplating the use of the internship

in their administrative programs. Olson's (1970) status

study of the fifty-three member institutions of the UCEA

(University Council for Educational Administration) has

determined that 45 offered the internship opportunity and

that all planned to include the internship within five years.

Reports on the ACE (American Council on Education) Internship

Program have concentrated on the evaluation and selection

procedures for Fellows, background characteristics of interns,

evaluations at home institutions, and post-internship
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follow-up (Creager, 1971h). Interns were practically unani-

mous in lauding the professional value of the experience

while the host institution expressed general satisfaction

and approval of the program (Creager, 1971a). Results of a

Career Status Follow-Up disclosed a high intrinsic corre-

lation between the selection and participation in the program

as a Fellow and the early attainment of an administrative

post.(Creager, 1971b). In his assessment of changes in per-

ceptions occasioned by interns' participation in an adminis-

trative internship at the University of Texas, Austin, Long

(1970) not only found that the internship met or exceeded

interns expectations but that interns' dissatisfactions were

in areas that could be controlled by the sponsoring uni-

versity.

Guidelines for the administrative internship vary with

each of the sponsoring institutions, however, most programs

have hewed to the general precepts established by Newell

(1952). Ramseyer (1963) has cited some normative assumptions

that can be made relative to the internship: (1) the intern-

ship extends over a full academic year and (2) it maintains

a ratio of about four days work off-campus to one day of

formal study in a university setting. Eschbacher's (1965)

findings have revealed that most authorities in the field of

higher education would select an intern for field experience

after the master's degree but before the doctoral degree had
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been conferred. Moreover, they have that the intern should

receive adequate remuneration for his services. It may be

of interest to note, however, that McGrew (1966) has deter-

mined that practices concerning the selection of interns,

credit for the internship, course/work internship integration,

placement of the internship in the academic program and

supervision have remained, to differing degrees, undecided

or unresolved for the internship in general.

Internship in Educational Research
and Related Areas

In retrospect, the internship in educational research has

not appeared to have achieved the status in the professional

literature as either the internship in teaching or in educa-

tional aaministration. Nevertheless, there is evidence that

the internship has been utilized to contribute to research

training programs at all levels of educational attainment.

The shortage of trained personnel has, in some instances,

provided the impetus for establishing a research internship.

In at least one case, the avowed purpose of the program was

to gain meaningful assistance from the research intexns in

furthering the research and development activities within the

department sponsoring the internship (Michigan State Depart-

ment of Education, 1970).
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Selection and training procedures in individual programs

have followed the general pattern set by the other educa-

tional internship programs. Interns have combined practical

work experience in a variety of research areas under the

supervision of qualified researchers and/or consultants with

their academic studies at the graduate or post-doctoral level.

Practices relative to the remuneration of the intern and the

length of the internship have not been standardized; however,
c.

the academic year has usually been the basis for the deter-

mination of length.

Recent evaluations of experimental programs employing

the internship approach have tended to assess the results in

positive fashion. However, Stecklein's (1967) summary of the

post-doctoral internship in research has revealed a need for

closer articulation between the host and home institution.

Intern and mentor response has shown that more consideration

must be paid to the allocation of supervisory time if the

internship is to be of ralue. Similarly, the University of

Illinois' experiment with the internship in dissemination

(Simmons, 1970) has recommended that interns have a better

chance for success in programs where the host institution has

adequate staff to allow the supervisor to spend the needed

time with the intern. Thus, the lack of structure in the

internship experience is viewed as an administrative problem

and not as endemic to the internship concept.
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The Internship in vocational-Technical Education

The New York State Program

Intensive training programs to prepare administrators

and educators in vocational --technical education have also

featured the internship component. Spurred by both state

and federal efforts to extend vocational-technical education,

the newly formed leadership training programs adopted the

internship approach to facilitate the integration of theory

and practice. One such early attempt conducted by tilt. State

of New York is recounted by Law (1967). Selecti6n of the

"instant administrators" who participated in the Vocational-

Education Leadership Graduate Program (VELGP) was made on the

basis of certification and experience. Training consisted

of three phases: campus instruction,. field visitations, and

the internship. intern administrators were instrumental in

organizing new area programs of vocational education in

sections of the state that had not previously been served.

Programs of Other Institutions and Agencies

Other projects concerned with the development of persons

for leadership positions have also concentrated on the

internship phase. In their study of the first University

of Michigan Leadership Development Project in Vocational-

Technical Education, Wenrich and Hodges (1966) have noted
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that both the control and experimental groups participated

in a one-year internship. The internship program was

designed to provide them with directed experiences and

interns were involved in numerous activities of an adminis-

trative and supervisory nature. A tentative evaluation of

the project disclosed that most participants gave an

unqualified recommendation to the internship. In like

manner, the internship phase of the University of Georgia's

Vocational Education Leadership Training Program (Racster

and Tolbert, 1969) was accorded general approval. by the

participants in the 20 month program. Evaluation of the pro-

gram's accomplishments determined that interns were better

able to handle leadership positions and that their training

endowed them with the understandings, skills, and knowledges

necessary for planning and operating programs of vocational

education.

Short-term internships have also been employed to furnish

beginning vocational teachers with a first-hand knowledge of

industry related occupational experiences. Stitt (1970) has

indicated that programs of this nature should coordinate

state supervision activities, industry participation, and

teacher education more effectively. Additionally, partici-

pants have reported a higher degree of confidence in their

level of competency than the average of non-participants.
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Formally structured graduate programs in vocational-

technical education have endorsed and encouraged the intern-

ship concept. Although approaches and guidelines may differ

with the individual institution, the same general outcomes

or benefits have been anticipated. Broadly defined, the

internship in vocational- -technical education is expected to

involve all facets of the program and all vocational services

(Shoemaker, 1966). As a consequence, it has been felt that

the internship in vocational-technical education can hold

greater implications for encompassing the full range of edu-

cational activities, both inside and outside of-the institu-

tional setting, than the more narrowly conceived role of its

predecessors.

The rationale for including the internship in advanced

degree programs of vocational-technical education has

transcended the purely utilitarian aspect. It has also been

seen as a viable means to expand the liberal education of

vocational and technical educators. Schaefer (1966), in

proposing the internship for advanced degree candidates

(Doctorate of Education) majoring in vocational-technical

education at Rutgers University commented:

. . . advanced degree candidates at any level of
teacher education need to study a number of things
that a person seeking only competency in subject
matter such as engineering need not study. These
are of course, matters related to pedagogy. A
number of vocational and technical advanced degree
programs at teacher education institutions are now
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busy offering instruction in pedagogy. However,
their approach is largely of a formal type and
not intrinsically connected with the problems
that the advanced degree seeker will actually
face once he is either teaching college courses
or administrating at the iota', state or national
level. . . . These experiences (the internship)
would be used for both broadening and focusing the
horizons of the candidates. (p. 6,7)

With the spread of the internship concept at the advanced

degree level in vocational-technical education, other inherent

values have been identified. Participants in the Colorado

State University internship program have acknowledged that

the internship affords unique possibilities to cement ties

between academia and the world of agriculture, business, and

industry (Larson and Blake, 1971; Larson and Green, 1971).

Among those designated as having special impact for educators

are: (1) it can provide a method for in-service teachers to

keep in step with rapidly changing technologies in agriculture,

business and industry; (2) it can serve to improve communi-

cation and strengthen mutual respect between education and

the market place; and (3) it can act as a vehicle for indi-

viduals wishing to test the vocational-technical field as a

transition occupation from agriculture, business or industry.

Appraisal of the internship as a component of advanced

degree programs in vocational-technical education has also

directed attention to the distinguishing characteristics of

the practicum and internship experiences and the nature of

appropriate activities for both. In a paper delivered at
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the National Center for Vocational Education, Ohio State

University, Bjorkquist (1971) has made the following dis-

tinction between the two:

Internships and practicums may both be characterized
by their adherence to the reality of problems faced
by practitioners. The internship places the leader
in the situation where these problems occur. In
doing this the problems occur as they would in the
more or less normal happening of the job. Little
control is exercised over the problems faced by
the learner in terms of the sequence or difficulty
of the problems. In a practicum situation the
experience is contrived, the problems are placed
before the student in a planned sequence, and the
practicum system provides for feedback to the stu-
dent so that he may judge his reaction to the
problems about which he made decisions. (p. 4)

Within this frame of reference only general guidelines have

been generated thus far; nevertheless, the status accorded

the internship has generally been recognized as requiring a

higher level of competencies, more sophisticated kinds of

experiences differing in degree of realism, greater responsi-

bility for decision-making, and financial remuneration.

Summary

Since the introduction, of the internship in zedieine

during the late nineteenth century, other professions have

tailored the concept to fit immediate and future training

needs. Guidelines for the internship vary with the pro-

fession or discipline; however the principles established

by Newell have, in general, been widely accepted. Basically,
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the internship is viewed as the most efficient and effective

method to combine theory and practice while the student is

developing competency, preparing to play a differing role,

and aspiring to advance in his or her chosen field.
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An objectiv& of this research project was to ascertain

how the internship concept was implemented in each of the

eleven (11) original EPDA 552 institutions. It seemed very

likely that, although the internship was one of the few

common components of all EPDA 552 Doctoral Programs, it was

the term rather than any practice which was common to all

eleven institutions. Since college and university catalogues

are notoriously out of step with current practices, and

intermittent talks with EPDA 552 Directors on a random basis

could hardly be expected to yield data consistent across all

institutions, it was felt that on-site investigations should

be conducted. Further, it was felt that the same person

should make all on-site visitations and this proved possible.

Procedure

An interview schedule was drawn up and generally adhered

to; the sole exceptions being in cases where th' information

was otherwise available. The interview schedule may be found

in Appendix A and the topics covered in the body of this

section will follow this interview schedule. The next step

was to write to all of the EPDA 552 Directors informing them

of the project and requesting their cooperation. As mentioned

in the Introduction this cooperation was granted in all cases:

however, there were times when interviews had to be
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rescheduled. As originally planned all interviews would be

complet,?.d by December 30, 1971 but this did not prove

possible. The interviews took place between October, 1971

and February, 1972 (see On-Site Interview Schedule appended).

There was no reason to suspect that the data obtained were

any less valid because of this slight delay in scheduling.

It must be re-emphasized at this point that the purpose

of the on-site interviews was to be descriptive and not

judgmental; their primary purpose was to find out how the

internship concept was implemented.

Results

I. Doctoral Program, Per Se

This item was included in the interview schedule for a

variety of reasons. The most import&it was to be able to

look at the internship in the context of a program leading

to the doctoral degree. Other data which were elicited

were (a) the type of degree awarded; (b) the size of the

program; (c) the year the program was instituted; and (d)

the name of the Department in which the program was housed.

It was felt that these data potentially would have impli-

cations for implementation of the internship and possibly

the generalizability of any specific features.
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A. Type of Degree Awarded.

The eleven institutions were almost evenly divided

as to the type of degree offered. (See Table 1.) Four (4)

offered the Ed.D. only, three (3) the Ph.D. only and the

remaining four (4) institutions offered both the Ed.D. and

the Ph.D. In some of the institutions offering both the

Ed.D. and the Ph.D., the Ph.D. was looked upon as a research

degree and the Ed.D. as a practitioner's degree. The type

of degree to which a student was committednotably at the

Universities of Illinois and Minnesotaappeared to be

related to the type of internship which the EPDA student

purs,Yed.

B. Size of Program.

It seemed advisable to determine what proportion

the EPDA Fellows made of the total enrollment in the doctoral

program in vocatimal-technical education. It was found that,

in some 2 stitutions, EPDA awardees represented the majority

of the doctoral students in the program; in others, EPDA

Fellows were equalled if not far outnumbered by other

doctoral students. Since enrollment data were somewhat

difficult to obtain and were of peripheral value to the

study the following general comments should be sufficient:

1. In general the total number of students

enrolled in the doctoral program was 50 or less with EPDA
4

Fellows accounLing for approximately 1/3 of the total.
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TABLE 1

TYPE OF DEG* EE AWARDED BY THE ELEVEN ORIGINAL
EPDA INSTITUTIONS (1971-1972)

WIIIMENIM1144.-.........wal.

Ed.D. Ph.D. Ed.D. & Ph.D.

U. of Georgia

North Carolina
State U.

Oklahoma State U.

Rutgers U.

Colorado State U. U. of Illinois

U. of Connecticut

Ohio State U.

U. Of Minnesota

Oregon State U.

UCLA

Source: On-site interviews.
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2. A notable exception was the enrollment at

Rutgers where the total number of doctoral students

amounted to an excess of 125 thus making EPDA Fellows

definitely in the minority.

C. Year of Institution.

All programs have been instituted since 1962. From

data oLtained it appears that the first doctoral program in

Vocational Education in :he eleven original EPDA 552 insti-

tutions was offered at Colorado State University in 1962.

In the case of some institutions, students were not admitted

into the doctoral program until 1970, or the date of receiv-

ing the EPDA 552 grant. Since all programs are relatively

new, it may be said that hard data based upon years of

experience would be difficult if not pcMible to obtain. It

must also be pointed out that, in light of the relative

newness of these doctoral programs, they have for the most

part attracted fairly large numbers of students.

D. Name of Department.

There was such a diversity of departmental, divi-

sional, and school names that no meaningful analysis can be

made of the data obtained. No provision was made in the

interview schedule for determining whether the program was

housed in a Graduate School of Education, a Graduate School,

or in a School of Education, and all wei observed. There

was no indication that the organizational structure had a



great impact upon the internship per se, although it may

prove to be a factor in certain aspects of implementation- -

i.e. whether credit is given, and if the internship can be

used to at least partially fulfill a residency requirement.

II. Evolution of the Internship Concert

In four of the institutions (University of Connegticut,

University of Illinois, Ohio State University, and Oklahoma

State University) the internship evolved as an EPDA condi-

tion. On the other hand, both Oregon State University and

Rutgers University had had prior experience with internships.

For quite some time Oregon State had conducted an internship

program as part of staff development fnr vocational edu-

cators in the State, although interns are not necessarily

enrolled in a program leading to an advanced degree. The

internship has been an integral component of the doctoral

program at Rutgers since its inception in 1966. At the

remaining institutions, Oe internship concept had existed

prior to EPDA 552 funding, although often in somewhat

different form. Some of the directors stated that the

internship would have come anyway; EPDA funding merely

accelerated its development.



At Colorado State, Oregon State and Rutgers the intern-

ship was part of a prior program. At the University of

Georgia and UCLA the internship, in somewhat different form,

has always been available. At the remaining inst3tutions,

the internship was E. new component of the doctoral program.

Almost all of the institutions had devoted time to

planning the internship. Prior planning was done in a variety

of ways: some institutions worked closely with their Advisory

Committees; others had an EPDA 552 Committee; Colorado State

had received a planning grant from the State Department of

Education and had spent a year planning the internship;

Rutgers had received a Federal grant in 1965 to plan the

doctoral program in its entirety and one of the results of

the project was a strong recommendation that an internship

be a required component of the program.

There was no consensus concerning the desirability of

a pre- internship experience. Some institutions have a series

of pre-internship experiences--or "mini-internships". An

example is Ohio State where each EPDA Fellow was given two

quarter hours of field experience rotating among a variety

of agencies in the field. Although some of the directors

felt that pre-internship experiences were desirable, at the

time of the study no plans had leen made to prcvide thorn.

In fact, at some of the institutions such as Illinois and

UCLA, as implemented with rrnA awarcles, tho jnternshio
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appears to be a continuous series of supervised field

experiences rather than rerely one.

III. Goals

Although some of the institutions had brochures or

of hca. written niaterial clearly stating the goals of the

internship, most did not. The wording varied across insti-

tutions, but commonalities did occur. There was general

agreement that the internship should be:

Planned experience(s)

Supervised by a professional with recognized com-

petence

New, practical work experience in an unfamiliar

setting

Transition from past employment to implementation

of career goals

many directors underscored the fact that the experi-

ence gained in the internship should be critically examined,

analyzed and internalized. It was also emphasized that the

student shoule perform the work assignment of a professional

and the internship should combine performance and learning.

In fact, one director stated that the intern should on

occasion t fe given tasks which are heyond his present capa-

Linty so that hc would have to .t:eek help in order to com-

plete them. This was conf=idercd a necessary hart of the

auvclui4Luni,41 alpucl. of Liu
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There was no one way thot the institutions had arrived

at their stated goals. At least five institutions arrived

at the goals through the workings of a committee. The

structure varied from informal ad hoc committees to an

adviory committee (i.e. Colorado State) and a funded

research project (Rutgers) involving inter- and intra-school

committees. Input from outside sources such as other insti-

tutions and other disciplines appeared rare although desirable.

Generally speaking, once the goals were arrived at

they have remained pretty much the same. At the University

of Minnesota the internship was still in the try-out stave;

at the time of this study Minnesota was just beginning to

implement the internship and had very little experience to

go on.

IV. Laiem,mtation

Except fisr institutions such as Ohio State, University

of Illinois, ,nd Colorado State where the internship is or

may lie on-going, the directors felt that students should

go vat on jiltornship toward the middle of their program.

However, in mt. t cases the need for flexibility was

stIvisedi interns;'.:;p experiences should be provided at the

time when the student can most profit fror. them.

Both Rutgers and Oklahoma State require the internship

,f all doctoral students. It may 1e noted that both of
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these institutions offer only the Ed.D. At Minnesota the

internship is required of all Fd.D. students but not of

those pursuing the Ph.D. North Carolina State plans to

require the internship of all students although at present

it is only required of EPDA Fellows. At the remaining

institutions, the internship is required only of the EPDA

Fellows although it is c.Nailable to any other student.

Some of the directors noted that an increasing number of

non-EPDA students wish to serve an internship and indeed

have followed through. However, the feeling was expressed

that requiring the internship of all students might prove

an undue hardship, particularly for part- -time students,

and thus tend to be discriminatory. For this reason they

would encolEam students to serve an internship but not

make it mandatory.

There was complete agreement that each internship

should be tailor-made to fit the individual student. This

is consistent with the goals as previously described. It

may also be a factor in the practice of having the intern-

ship come somewhere near, the middle of the student's pro-

exam. It was readily apparent from the data gathered as

well as from the brochurer which some of the institutions

have distributed that a good deal of effort has gone into

individualizing the internship to meet the needs and qoals

of the stucknts involved.
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No matter where it falls in the program, the intern-

ship is almost invariably a full-time ex7Nerience served in

a single cooperating agency. however, in some institu-dons,

notably UCLA and Illinois, the students may have series

of internshipseach negotiated separately. At the time

of this study, Rutgers was just beginning to provide the

opportunity for students to serve more than one internship

although no program credit could be earned after the first

internship.

In institutions where the internship is a course,

credit is given and can count toward the residency. How-

ever, there was no practice common to all or even a majority

of the institutions. At Minnesota the internship is excess

and required only of all EPDA and Ed.D. students; there is

no credit and it cannot count toward the residency.

Practices at the remaining nine institutions range from

'credit VA' up to 15 quarter hours of credit under courses

entitled Independent Study, Field Experience, etc. Despite

the fact that practices varied so greatly, few directors

saw the question of credit and residency as a major problem

as their internships were implemented.

Neither Illinois nor Minnesota would allow rpm Fellows

to receive a stipend for the internship although both felt

that travel and other expenses incurred should be reimbursed.

A31 of thc othcr intitutionf; hoped to have the interns paid
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a salary/stipend and some benefits. There was little hard

data provided concerning the size of the stipend. The most

common practice is to negotiate each salary /stipc'.d indi-

vidually.

Most or the directors interviewed did not know if their

students were covered by Workman's Compttnsation while on the

internship. They felt that full-time students would he

covered under the student health policy; in the case of

part-time students, the matter simply had not arisen.

Although it has not presented a problem to date, it is felt

that this matter should be explored in further detail.

In sev,,A1 of the institutions a formal Memorandum of

Understandi:ig is drawn up. Two institutions use a common

format for all students while others vary the format accord-

ing to the particular student and cooperating agency

involved. Features that appeared common to all Memorandums

of Understanding were:

1. Duties of the cooperating agency including the

supervisor

2. Duties or work assignment of the student (intern)

3. Responsibility of the university and/or the

coordinator

4. The title the intern will use in the field--i.e.

"special Assistant to the President." One

director made a rtrong plea against the use of

the term 'intern" in the title.
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5. Starting and ending dates of the internship and

work hours

6. Financial remuneration, if any, including travel

expenses and benefits

Two of the institutions (Colorado State and Oregon

State) use a common format for all Memorandums of Under-

standing which is available in stencil form. On the other

hand, in other institutions, such as the University of

Connecticut where anyone can draw up the Memorandum and

Rutgers, there is no special format. It is interesting to

note that in four of the institutions the student draws up

the Memorandum; in fact, at NoMCaz'rolina State each stu-

dent writes an internship proposal and a Memorandum of

Understanding, although there is no common format for these

procedures.

The role of the adviser was difficult to pinpoint.

This was particularly apparent in most of the institutions

where an internship coordinator had been appointed. In

part, this may he due to the organizational structure of

the individual institution and the role that graduate and

undergraduate faculty members may play. At Rutgers, the

program adviser plays the major role in helping the student

negotiate the internship and generally serves as a monitor

for this field experience. It should also be noted that

in several institutions the student works primarily with a

doctoral committee rather than with one adviser.
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When the directors interviewed were asked how much

time it took to negotiate an internship and monitor it

through to final completion they were somewhat taken aback.

Apparently they had not thought of the interr iip in these

ter;w before. None really }:new, but there was a feeling

exprL,ssed that it took a substantial amount of time and

effort off and on, over a period often extending to si,

months, to negotiate an internship. Insofar as monitori',

is concerned, it somewhat depended upon whether the intern-

ship coordinator was responsitle for monitoring all the

students or merely his or her advisees. In almost all

cases, these expenditures of time were not counted in

faculty load which is reported to the administration, and

which is at present under very careful scrutiny nationwide.

There was general agreement that this question deserved

further study.

On each visitation, the question was asked "How much

does it cost to maintain an internship program ?' As in

the question of time needed to negotiate and monitor the

internship, the question of cost had net Leen seriously

explored. Everyone queried aereed that the cost was

greatthey simply could not core up with an estimate but

knew it was a good deal. That could lw more ohvious than

the fact that faculty millers cannot Lc, involved in two

1iviticf; at the aro time? If. they are spending



substantial amounts of time on the internship, thfy are not

availah,1 to assume other duties. Again, this was a sub-

ject which 11,ost persons interviewed felt deserved further

study. It certainly would prove, a challenge to an 7.conomint

expert in cost benefit analysis.

So far as the cooperating agency is concerned, the

institutions had experienced little or no trouble. One

director stated that his greatest difficulty had Leen with

the Vocational Division in his State Department of Edu-

cation and another had experienced a slight difficulty with

faculty members. However, these appeared to be annoyances

rather than major difficulties and the general impression

gathered was that all agencies where internships were avail-

able had been extremely cooperative in providing meaningful

exf,eriences.

It was somewhat surprising to discover that the

cooperating agencies had been willing to accept the intern-

ship concept with few if any reservations. This may be due

in large part to the fact that so much time and effort had

gone into the prior planning of each internship in order

to meet the needs of both students and agencies in the

field. Undoubtedly some internships have not proved com-

pletely fruitful or desirable--it would be hard to believe

etherwise--but very few instances were cited in the process

of tlu-2 interviews.



For the most part there was no relations!dp between

the internship and the dissertation. If a dissertatior

problrm arose from the internship experience: it was gen-

erally fortuitous. In such cases, the cooperating agency

has proved both willing and eager to provide data or acce3s

to data collection. In time, given the incorporation of

the internship into the doctoral program of most if not

all doctoral students, it may be that the internship site

for the final one) will be looked upon as a source of data

gathering for the dissertation. At the time of thi: study

such was not the case in mast instances, nor was ontici-

gated as a general practice in the near future.

All but one of the institutions had a person who

served as coordinator of internships. Often the EPDA 552

director served in this capacity; if not, the coordinator

was a person closely connected with either the graduate

program or the EPDA 552 project. The function of the intern-

ship coordinator varied greatly from institution to insti-

tution and rarely was spelled out. Rutgers, which has had

the internship for quite some time, did not have an intern-

ship coordinator until 1970 and the jots description was

not clarified for a full acadcmic ycnr.

Most of the State Departments of Education had been

involved in the internship in various capacities. As might

be expt:cted, t;omt. had 1,loyed a wort. activc role than etherr,.
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In Oregon the State Department of Education had helped in

designating api.roved aiency sites, and in Colorado an

Internship Development Project had been i 'nded the year

prior to instituting the EPDA 552 interr._ -p. In other

states the role of the State Department of Education was

primarily that of a cooperating agency an: in providing

members of advisory connittees. The latter role cannot and

should net be minimized. In maay institutions the advisory

committee is of paramount importance to the successful

implementation of the internship. Almost invariably, State

Departments of Education have been most cooperative and

instrumental in providing internships for both EPDA Fellows

and--where the situation applied--other doctoral students.

V. Evaluation

Student Participation in the Internship

An attempt was made to determine how many students

including those enrolled in the internship at the time of

the study (late 1971, early 1972) had served an internship

or were currently undergoing an internship experience. The

findings are summarized in Tal-,le 2. Considering these data

several factors must be considered: (a) for many of the

institution the internship wan a component of the doctoral

program instituted as recently as July, 1970 and some of

the institutions wen, jut 1,oclinning to implement the
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internship; (b) in several inntitutions, LPDA Fellows con-

stituto the major portion of those enrolled in a broad-based

program leading to the doctorate in vocational-technical

education; and (c) few institutions, reciuiro the internship

of doctoral students other than LPDA Fellows. It must also

be rememIdered that some of the institutions have on-going

internships which may or may not be reflected in the table.

In all but two of the institutions visited, all of the EPDA

Fellows had already served at least one internship or were

currently pursuing one.

evaluative Studies

When asked the question "Have any evaluative studios

Icon made to relate goals to outcomes of the internship?"

the general response was "No'. In some cases, informal

reports had been made to the Advis.,ry Committee for the EPDA

552 program but generally speaking, it vas felt that the

internship was so new and the numbers of students involved

were so small that it was premature to consider a serious

evaluation.

There were notable exceptions. Ohio had evaluated its

"mini-internships" and the results were good. Oregon State

is undextaking a full-scale study of all facets of the rpm

program. At the time of this study, those involved in

dirc,etjng the EPDA project ;It nreorin Stntv were not certain

how to "tcase out." from the total evaluation the re ;mpt.ctr,
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TALLE 2

NUMBER or STUDENTS SERVING THE INTERNSHIP
IN ELEVEN ORIGINAL EPDA 552 INSTITUTIONSa

e ....-11.1
Institution

Colorado State

U. of Connecticut

U. of Georgia

U. of Illinois

U. of Minnesota

North Carolina
State

Ohio State

Oklahoma State

Oregon State

Rutgers

UCLA

Total

1962-1971

Male Female Total EPDA

13 5 18 (14)

14 1 15 (12)

17 3 20 (14)

12 2 14 (14)

8 0 8 (15)

8 1 9 (14)

11 2 13 (14)

16 2. 18 (14)

12 2 14
b

(14)

73 8 81 (17)

37 1
38c

(18)

221 27 248 (160)

aDue to different methods for computinq enrollments,
these fiqurcs should be consiCerod cts estimates rather
tan definitive.

bPlus 36 from the State Internrhip Proqram.

cM , I
A'LLtIple nvernships arc included.
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specifical1y relating to the impact of the internship.

:owever, core of the institutions (Cclorado State and Oregon

State) had evolved rating scales to Le used with individual

interns which, when collated, could serve as a basis for

evaluative: studies and the impression was given that such

was the eventual intent. At least, the data should be

available for future use.

In 9eneral, it may be said that although many of the

institutions had devised means for rigorously assessing the

progress of the intern toward the stated goals of the

internship, few had made a concerted effort to evaluate

the internship as a concept. In addition, there was a

general lack of intent to make a long-range study of the

internship. The most oLvious explanation is the short

length of time in implementation and the fact that such

small numbers of students have been involved. An exception

is Rutgers where the internship has been an integral corn -

ponent of the doctorate for all students since the inception

of the program in 1966. An in-depth evaluation of the

internship at Rutgers constitutes Part IV of this report.

Evaluation of the Internf;hkp rxperienco

'low did the institutions, all of whom had clearly

defined goals and objectives for the internship, determine

if thc.!;e i;oals had keen achicw,d? It was felt that this

::uestion war mort pertinent, whether the internship was a



21

formal course for which credit was given, an experience

for which credit may or may not be given cr an

additional requirement. As might be expected, a variety

and also a combination of methods were used. Each insti

tution used at least one means to secure feedback from

interns and in most cases the feedback was provided on an

on going basis.

One feedback method frequently employed was the log.

f:tudonts are required to keep a daily log, to be submitted

weakly or monthly. The format of the logs varied from

what amounted to basically a diary to a critical analysis

in journal fermi

Another practice frequently encountered was a regular

seminar which is used for feedback and evaluative purposes.

The seminars varied in frequency from once a week to once

a month. These seminars tended to Ice informal in nature

but it was felt that they contributed a good deal to the

success of each internship. In all institutions there was

a good deal of informal feedback which also contributed to

evaluation.

More often than not, a final report of some kind was

required of the intern. These final reports were loosely

structured and no data were gathered concerning what their

content should be.
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In essence, methods to assess student progress had not

1,-.2en clearly defined, notable exceptions being Colorado

State University and Oklahoma State University. It was

somewhat surprising to find that so little attention had

Leen given to this aspect of the internship program.

There was sharp disagreement concerning the role of

the cooperating agency in the evaluative process. Some

directors.felt that the cooperating supervisor should con-

tribute to the total evaluationin fact, he or she should

have access to all of the logs, monthly reports, etc.

Others felt that the intern's feedback should be treated

as a privileged communication between the adviser (or

internship coordinator) and the intern. For the most part,

the role of the cooperating agency was unresolved as a

matter of institutional policy and each internship was

treated as an entity in itself so far as evaluation is

concerned.

Demographic Data

Under this general heading an attempt was made to

e;etermine how many interns had Leen turned out and how many

cooperating agencies had 1)en utilizc,d. In addition, it

was thought that some attempt should be made to asesss the

involvegiont of the total faculty in tl departwent as well

as the mean age of they intern. Thcf;e data were difficult



to come by and ..`could be interpretcd with caution.

The number of interns has already Leen shown Table 2

and discussed in the supporting text. ?any more men than

worTen have served the internship, which is not surprising,

since these data reflect the *lumbers of women awarded EPDA

fellowships and enrolled in doctoral programs in vocational-

technical education as a whole. It is gratifying to note

that female enrollment in doctoral programs in this field

apparently seems to be growing rather than diminishing,

which is somewhat counter to the national trend.

Except in the case of Rutgers, no attempt was made to

secure an exhaustive and complete list of all cooperating

agencies involved. Each institution was merely asked to

name a representative group of internship sites and great

consistency was noted across all institutions.

State Departments of Education had been most coopera-

tive in providing internship experiences, both for "mini-

internships" (Ohio State) and full length, full-time experi-

ences. In many cases, students returned to the State Depart-

ment in their home state in order to serve the internship.

All types of educational institutions, on all levels,

were often namud. These included universities, community

colleges, area vocational schools and large metropolitan

school districts. Other wjencies less frequently repro-

sentvd were U.S. 1egiona1 Officu!; and various Research



Coordinating Units. The diversity of cooperating agencies

and the great variety of tasks undertaken by the students

in fulfillment of the internship only served to underscore

the flexibility of internship programs and the fact that

each internship was desicIned to ireet the needs and objec-

tives of the. individual student.

In some cases the internship coordinator supervised

all internships. This finding was closely related to the

question of faculty load. Where all faculty were used to

negotiate, evaluate and monitor the internships there was

a real problem of having this responsibility reflected in

data supplied to a central administration.

When asked about the mean age of students serving the

internship many of the institutions simply did not know.

They had had no reason to make this calculation. In

institutions where these data were available (seven of

the eleven concerned) the mean age of entering ranged from

35 to 43 years. Only one institution stated that there

was a maximum age for admission to a doctoral program

(40 years) and in that institution 35 was the estimated

mean age of those pursuing the internship.
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Summary

In other disciplines the value of an internship or some

sort of field experience has been well documented. Such

experiences, which serve to enhance and/or complement course

work have been a requirement of pro rams leading to the

advanced aegree in medicine, hospital administration, social

work, to name a few. however, the internship in vocational

(or vocational-technical) education is corparatively recent

and has not gained universal acceptance as a reauirement for

the advanced degree.

At the time of this study, there was no indication that

all eleven EPDA 552 institutions were planning to adopt such

a requirement. The primary reason expressed for not making

the internship mandatory was the possibility that it could

prove a discriminatory feature of an advanced degree program.

On the whole, all directors of the original EPDA 552

programs supported the internship as a concept but surprisingly

few were willing to support its adoption as a reauirement

for t:le advanced decree, whether credit were given or not.

Although often couched in different terms, the goals

and/or oljectives of the internship were basically the same

across all institutions. In irplemontation, internship

practices varied widely. This may have been a function of

organizational pattern, !;i;.( eeographical location of the

institution, experience with the intorlel)ip etc. Yet
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curtain commonalities woie found. These included the methods

to arrive at goal!, (whether stated in writing or expressed

verbally), performance en,ected of interns, and the tyres of

coopezuting agencies. So far as the in-depth evaluation of

the internship at Rutgers. is concerned, the internship as

implemented would receive a qualified approval. Bared upon

the House monograph, the luncheon-seminars and the feedback

session, it may Le said that, although the internship is

totally supported in concept, and the objectives as spelled

out are generally fulfilled, there are still aspects (i.e.,

relationship to career goals) which require further study.

Additional studies related to the internship and the

advanced degree in vocational-technical education are recom-

mended. These include a longitudinal study of students

(EPDA and non- -EPDA) who have completed the advanced degree,

comparing and contrasting the various attainments of those

graduates who have and have not fulfilled a:, internship

requirement. It is further recommended that an attempt be

made to analyze the cost of mounting an internship program

in relationship to the benefits accrued.
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I

I

INTERVIEW SCHEDULE

INSTITUTIONAL BACKGROUND

Doctoral program, per se (get description)

Internship: -- How and when did the internship concept
evolve?

a. As an EPDA condition?

b. As part of a prior p-oaram?

c. Did it involve careful, prior planning? If so,
what?

d. Do you use a pre-internship experience? If so,
what?

A. Goals

1. hat are the goals?

a. As stated in catalogue or written. (Secure
copy, if possible.)

b. As stated in interview.

How were stated goals arrived at?

a. On-site input, i.e. from faculty, students,
community, State Department, etc.

b. Outside input - other institutions, disci-
plines, etc.

Have goals remained the same since internship
started?

B. Implementation

1. Ongoing or at a certain time in program?

2. For all students or just EPDA?

3. Are all internships tho same?
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4. Are they served in one, or a variety of

settings?

5. Is credit given?

a. If so, how much?

b. Can credit be used to partially meet
residency?

6. Stipend/salary and benefits

a. Is it assumed that a stipend will be paid?

b. If so, what is average stipend?

c. Any other benefits? Workmen's Compensation?

7. Is a formal Memorandum of Understanding drawn
up?

a. If so, what are salient features?

b. Who draws up memorandum?

c. Is there a common format? (Secure a copy.)

8. Role of the adviser

a. Initiate internship or merely approve?

b. On-site visitation(s) to monitor? how

frequent?

c. Amount of time required to monitor,
negotiate, etc.

d. Assessment of student progress

e. Cost - if any - to institution (travel,
faculty load, etc.)
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9. Role of cooperating agency

a. As employer

b. Willingness to provide meaningful experiences

c. Willingness to accept internship concept

d. Willingness to provide data - during or post-
internship for papers and dissertations

10. Role of others

a. If there a coordinator of internships?

b. Is State Department of Education involved?
If so, how?

C. Evaluation

1. How many students, including those presently,
have served internship?

2. Have any evaluative studies been made, i.e. to
relate goals to outcomes?

a. Results?

b. Copies available?

3. What are long range plans for evaluation?

4. Requirements on part of interns: daily log,
paper, etc.

III. Demographic Data

A. How many interns have you turned out?

Male Female
Ok-40 . Total

B. How many different cooperating agencies have you
utilized in your intern program? Name some of them.

Total
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C. how many faculty Lave you ut,cd in monitoring interns?

NEM

D. What is the mean aoo of your interns?
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State

ON-SITE VISITATION SCHEDULE

ELEVEN OflICINAL,EPDA 552 INSTITUTIONS
OCTOLER, 1971 to FEBRUARY, 1972

Institution Date

California UCLA 12-15-71

Colorado Colorado State U. 1-19-72

Connecticut U. of Connecticut 10-7-71

Georgia U. of Georgia 10-28-71

Illinois U. of Illinois 1-5-72a

Minnesota U. of Minnesota 11-4-71
a

New Jersey Rutgers N/A

North Carolina North Carolina State U. 12-8-71

Ohio The Ohio State U. 11-3-71

Oklahoma Oklahoma State U. 12-15-71

Oregon Oregon State U. 2 -9-72h

aRescheduled from 11-22-71.

'Rescheduled from 12-9-71.
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Introduction

This document forms part of a study designed to pro-

vide an in-depth view of the internship as an integral

component of the advanced degree in vocational-technical

education. part I is a summary report of the study. Part

II is devoted to an historical perspective of the internship

and Part III a detailed description of the internship as

implemented in the eleven original EPDA 552 institutions

at the time of the study (July 1, 1971 - June 30, 1972).

Part V, also separately bound, is entitled "The Internship

and the Advanced Degree in Vocational-Technical Education:

Alternative Strategies for Implementation."

The primary objective of this phase of the study was

to evaluate the internship as implemented at Rutgers Uni-

versity and to make recommendations for modification if

indicated. A secondary objective was to separate out

evaluation of the intern as contrasted with the larger

proLlem of evaluating the internship.

Evaluation of the Internship Proaram

The doctoral program in vocational-technical educa-

tion at Rutgers was instituted and the first students

matriculated in 1966. Enrollments grew rapidly and by
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June 1971, fifty-five (55) students had completed the

internship--a required component of the program -and ten

(10) had graduated. The faculty felt that the time had

nomc to appraise the procram as a whole. Philosophy,

required and recommended courses, the internship -all

were re-examined by faculty and students.

At the time the present study was funded, a monograph

had been drafted which discussed the first fifty-five (55)

internships in light of established objectives of the

internship program. The data were updated to include the

twenty-five (25) students who pursued the internship

during the Fall 1971 ,:enester, and the monograph "Intern-

ship, Leadership and the Advanced Degree in Vocational-

Technical Education at Rutgers" appeared in January 1972

as the first of an Educational Information Series sponsored

by the Department.

Permission has been granted to reproduce this mono-

graph in its entitety in this section of the Final Report

and it may be found in Appendix A. The findings and

recommendations speak for themselves and need not be

repeated here. Basically, it was concluded that the

objectives of the internship program were being met, but

that additional, in-depth studies were needed. At present,

two dissertations are in process which attempt to evaluate

the internshi}-. Carman is evaluating the internship from
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the intern's vantage point and Sakiey is concerned with

the internship as seen by the supervisors in the coop-

erati-g agencies. These studies will be available by

dune 1973.

Luncheon-Seminars

For the past several years it has been the practice

to require interns to attend a series of monthly luncheon

seminars during the semester they are enrolled in the

internship. Initially, these luncheons, attended only by

interns and the faculty member who served an internship

coordinator, provided a loosely structured means of feed-

back.

Since the Fall 1970 semester (which coincided with

funding of the EPDA 552 project) the format of the

luncheons has changed. All faculty and students are

invited to attend. Interns, for whom attendance remains

mandatory, are encouraged to invite their supervisor from

the cooperating agency to at least one luncheon. Dates

arP established at the beginning of each semester and each'

intern is scheduled to mal:e one 15-minute oral presenta-

tion describing his duties and responsibilities and

relating his internship experiences to his career goals.

Although no formal c,ttemnt has been made to assess

the impact of these luncheon-seminnrs, the following

observations may be n'adel
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1. Attendance has been excellent. Careful records

were kept during the 1971-1972 academic year. If only

the 33 students enrolled and the internship coordinator

had attended, the total for this period would have been

140. The actual attendance was 337, which included other

students, faculty and guests. In fact, active partici-

pation on the part of faculty and administration was

somewhat unexpected and most gratifying, since an expendi-

ture of time and money was irerolved. It should also be

noted that at least one, and generally several, super-

visors from cooperating agencies were present at each

luncheon.

2. Student-faculty interaction has been stimulated,

particularly by the luncheon preceding 4he oral presenta-

tions.

3. Many students attend one or several luncheeus

prior to serving an internship. Thus, they have an

opportunity to find out more about the variety of experi-

ences which the internship can proviCe.

4. Interns report that they lock forward to return-

ing to the campus to see other students and faculty.

5. Requiring interns to return at least once a

month makes were defensilde the current policy of allow-

ing the course credit (6 s.h.) to apply toward meeting

the present residency reouirement.



originally, the purpose of the 15-minute cral

prowmtations (and this time span is rigorously adhered

to!) was purely to provide information and allow each

intern an equal amount of feedback tire. However, there

have been unanticipated results:

1. Many interns have difficulty in making this

presentation, particularly in adhering to the time allow-

ance. The faculty is currently discussing additional

methods to develop and assess verbal skills during the

course of the doctoral program.

2. The presentations provide an excellent oppor-

tunity for all present to keep up-to-date on what is

going on in the field as represented by the various

cooperating agencies.

3. Students and faculty hear about all internships.

Originally, feedback tended to be limited to adviser

intern feedback by means of logs and final reports.

Thus, when discussions concerning a future internship

are in th.! preliminary stage, both adviser and student

arc able to consider a wider range of alternatives.

Although department advisory committee members are

invited to at least one luncheon-seminar each year,

attendance has been poor. Means are being sought to

increase their participation in this aspect of the

graduate program.
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In summary, it is felt that the luncheon-seminars

have served a purpose which far exceeded their original

intent. They should be continued, although perhaps in

somewhat modified format, which will be discussed in the

following pages.

Feedback Session

The luncheon-seminar in April 1972 was devoted'to

feedLack from cooperating agencies followed by single-

group discussions concerned with implementation and

evaluation of the internship. Prior to the small c7roup

discussions, each participant was asked to complete a

questionnaire (Appendix 11). Proceedings of the feed-

back session and data from the questionnaire as analyzed

by Mintz may be found in Appendix B.

There was general agreement that the internship was

a viable concept and should be retained as an integral

part of the doctoral program. In fact, the three super-

visors from the cooperatinr; agencies were less critical

than anticipated. A need was expressed for:

1. Pre-internshir experiences (c.g. seminars,

orientation).

2. Alternatives to the internship as presently

implemented, (,-uch as serving ar; a national
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officer of a professional organization, or

editing a journal or newsletter.

3. Developing alternative means to underwrite the

stipend. (It was suggested that many

potentially rewarding internships cannot be

negotiated due to budgetary constraints.)

One recommendation emerged clearly from the small

group discussions--the intern's performance should not

be evaluated by means of a common format or check list.

Rather, the memorandum of understanding should describe

the assessment procedure(s) to he used, and these should

be determined on an individual basis. Other recommen-

dations included:

3. Active student participation in all phases of

implementing the internship.

2. The need for an organized orientation prior

to the internship.

3. :More frequent supervision by a professional at

the cooFerating agency (institution) than by

the university monitor (usually the adviser).

Recommendations and Summary

To date, minor revisions in the guidelines for

imylementation to the internship have been adopted.440
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(Appendix A.) There have leen no other formal changes

in the internship program. The following modifications

are re'...ommended,

1. The objectives of the internship program should

be re-examined. They are worded in very broad, general

terns and are difficult to quantify. (For instance, how

can one measure, the extent tc which the internship has

"served as a realistic transition from past employment

to f4ure positions"?)

2. A pre-internship orientation should be provided.

This may vary f: am a series of "mini-internships" to

scheduled, but informal, seminar(s).

3. Students should play an active role in: (a)

exploring possible internship sites; (b) formulating

objectives for the internship; and (c) providing data

for feedback and evaluation.

4. Multiple internships should be encouraged, even

if credits earned cannot he applied to the degree pro-

gram.

In addition, it is recommended that further atten-

tion be given to the evaluation of the intern as well as

the internship. Findings from this project did not

clearly elelineate one from the other, although an attemrt

was made to do so.
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The internship program at Rutgers as initially

conceived and revised has gained acceptance on the part

of all concerned -- faculty, students and cooperating

agencies. Many look upon it as the capstone of the

advanced degree program. There is no evidence that the

internship is not meeting its objectives as stated.

Yet these objectives are outlined in very general terms

and need close re-examination.
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INTERNSHIP, LEADERSHIP AND THE ADVANCED DEGREE

IN VOCATIONAL-TECHNICAL EDUCATION AT RUTGERS

The Department of Vocational-Technical Education was established at

Rutgers University fairly recently. This new department in the Graduate

School of Education (GSE) came officially into being - - complete with faculty

and program offerings -- in the fall of 1963. Initially, program offerings led

to the Ed. M. degree and were designed to develop master teachers in the voca-

tional areas of: trade and industrial; agriculture; home economics and co-

ordination and supervision. The Masters offerings have since been expanded

to include al of the service areas with the exception of health occupations and

vocational guidance (in this area, students are served by another department of

the Graduate School of Education, and joint programs are encouraged).

In addition, the department offered courses leading to certification through

University College, the adult, degree-granting college of the University. These

offerings also have been expanded to include a H.S. in Vocational-Technical

Education and an innovative Cooperative Occupational Pre-Teaching Experience

program (COPE). On July I, 1969, faculty whose major responsibilities involved

the undergraduate offerings were 14need under the administration of University

College. The present thrust of the department at the GS.E is to work with students

at the masters and doctoral levels.

Several years in the planning, the doctoral program was instituted and the



first students matriculated in the fall of 1966. As of October 1971, approximately

one hundred and forty (140) students had enrolled in the program and ton (10) had

txl. In the fall of 1971 tb are were one hundred and twenty-nine (129)

maix.iculated students in the doctoral program, approximately one-fourth of

whom could be designated as "doctoral candidates" by virtue of having passed

the qualifying examination. Of these, eighty-one (81) had completed, or were

presently enrolled in the internship.

The hiternshy)

Since the internship has been an integral component of the doctoral program

In Vocational-Technical Education at Rutgers -- and to some extent an innovative

component -- it seemed advisable to step back and look at this concept. Among

others, the following questions were asked: (a) what is the purpose of the intern-

ship; and (b) has the internship served its purpose?

Purpose of the internship

Originally, the question was: "What role, if any, can an internship play?".

This question waa asked of the authors of working papers -- authors from a

variety of disciplines who contributed to a symposium devoted to the doctorate

and its relationship to leadership in vocational-technical education. The symposium

was held in mid-December, 1065, and notes and working papers are available in

The Advanced Degree and Vocational- Technical Education Leadership edited by

O'Brian (1966). At the opening session and in the first paper, Schaefer (0' Drian,

1066) posed this question and briefly traced the internship as a component in
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educational programs to train other professionals -- i.e. physicia's, engineers,

and administrators. The internship was discussed in both reaction papers and

small group sessions during the symposium, and Schaefer was able to state in

his concluding remarks:

The notion of an internship in some depth was heartily supported.

It was agreed the cooperative program carried out by industry in

engineering has been highly successful in producing reality for
engineering students and in relating "theory to practice". More-
over, an internship to be successful must be highly individualistic

and thus so structured (p. 52).

Having been given a stamp of approval by a body of experts from many

disciplines, the internship was incorporated in the Vocational-Technical doctoral

program as developed by the faculty of the department and submitted to the various

faculties and administrative bodies at the University (Figure 1). The proposed

Ed. D. program was approved in 1966 and has been the program followed by

students to date. (Note: the option of field study in lieu of the dissertation was

not approved and is still under consideration).

The department was also assisted in the formulation of the Ed.D. program

by an intra- inter-department committee. Members of this committee repre-

sented administration and departments both within the Graduate School of Educa-

tion and the University as a whole. In effect, this committee served as an Ad

Hoe Advisory Committee to the Department.

Guidelines for the internship were established soon after the doctoral

program was approved. These guidelines were revised as several students com-

pleted the internship; however, modifications proved slight. The most recent
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FIGURE 1

VOCATIONAL-TECIINICAL DOCTORAL MAJOR

CORE - 18 HOURS

Within the 30 Master's credits and the 18 core
credits, a minimum of one course In each of
the following 6 core areas must he taken:

1. Vocational-Technical Education
2. Educational Foundations
3. Psychology
4. Sociology
5. Economics
6. Research Methods

SELECTED AREA COURSEWORK-I8 HOURS
Emphasis in one of the following areas:

1. Administration
2. Research
3. College Teaching

1 INTERNSHIP - 6 HOURS 1

DISSERTATION STUDY
12 HOURS

1
FIELD STUDY SEMINAR - HOURS

FIELD STUDY - 6 HOURS
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Guidelines (1969), developed by an Ad Hoc Committee composed of students and

faculty, are appended. Consistent emphasis has been placed on the importance

of flexibility in the internship. In essence, each internship is to be "tailor -

made".

Briefly summarized, the objectives of the internship are:

1. to afford the intern the opportunity to put the theory learned in
his area of specialization (administration, research, or college
teaching) into practice;

2. to require the intern to function in a milieu somewhat un-
familiar to him -- one which requires the use of those skills
normally associated with his chosen career;

3. to serve as a realistic transition from past employment to
future positions; and

4. to allow the intern to servo simultaneously as professional
employee (hence the stipend), observer and student.

Other salient features of the internship should be noted. The internship is a

6-credit course, offered in both fall and spring semesters. Under certain circum-

stances, summer internships may be approved by the adviser, but they are dis-

couraged. In general, the internship is a 15-week, full-time experience. It is

a cooperative arrangement among the intern, the adviser (representing the Uni-

versity), and the cooperating agency -- an arrangement which is formalized by

means of a Memorandum of Understanding signed by all three parties. Typical

Memoranda of Understanding may be found in Appendix B.
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Distribution: Interns and Cooperating Agencies

As previously stated, eigOity-one (81) students had completed or were

enrolled in the internship by October, 1971. Areas of specialization are shown

in Table I.

Table I

Rutgers Intern Distribution

Minor Ntunber Percent

Administration 46 56.80

College Teaching 29 35.80

Research 6 7.42

This distribution approximates that found by Drawbaugh (1970) in his study

of the first one hundred (100) students admitted to the doctoral program in voca-

tional-technical education at Rutgers University. Drawbaugh (p. 5) found that

these students had opted for minor areas in the following proportions:

Administration 53 percent
College Teaching 38 percent
Research 0 percent

AU those included in the present study were in the Drawbaugh sample.

In all, interns have fulfilled this requirement in forty-six (46) different

cooperating agencies in eight (8) states. Table 2 reflects the variety of coop-

erating agencies, as well as the number -- and minors -- of interns. The
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Table 2

BEST COPY AVAILABLE

Cooperating Agencies: Number of Interns and their Minor
(September, 1968 through October, 1971)

Agency Number Minora

American Tel. and Tel.
Brookdale (N. J.) Community College
Camden County Vocational Sehoul Dist.

I
2
I

A
A (1); CT (1)
A

County College of Morris (N.J.) 2 A a); CT (I)
Cuyahoga (Ohio) Community College 1 A
Delaware Teehnicre. & Community College 1 A

Percent Dept. of the Army: Aberdeen Proving Ground 1 A

Dept. of the Army: Signal Center & School 1 CT

56.80 Deptford Township Schools 1 A

&motional Testing Service I R

35. 80 Eox County (N.J.) College 3 A

GI sboro State College 1 A

7.42 Hartord (Md.) Junior College 1 CT

Jersey City State College 1 CT
Mercer County (N. J.) College 2 A (1); CT (1)

Mercer County Vocational School Dist. I A

in his study Middlesex County (N.J.) College 2 A
Middlesex County (N. J.) Vocational School Dist. 3 A

un in voca- Monmouth (N.J.) Adult Education Center 1 A

. . Montclair (N. J.) Stine College 3 CT

mind that National Advisory Council On Vocational Ed. I A

Newark (N.J.) State College 1 R

:
N.J. Office of Teacher Ed. & Cert. I CT
N.J. Residential Manpower Center 1 A

. N.J. State Dept. of Ed: Vocational Division 12 A (8); CT (3); R (3)

N.J. State Dept. of Ed: Vocational Div. Cum Lab. 1 CT
N.J. State Dept. of Ed: Occup. Resource Gtr. 1 A
N.J. State Dept. of nigher Education 1 CT

sample. N.J. Stazo School of. Conservation 1 CT
New York City Board of Education 1 A

different Norwalk (Conn.) State Technical College I CT
Ocean County (N.J.) College 1 A

of coop- Ohio State Center for Itsch. in VT Ed. 1 A

Philadelphia Public Schools 1 A

The

a A - Administration; CT - College Teaching; R - Research

.
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Table 2 (canted)

Agency
Number Minora

Rutgers University: Center for Cant. Eng. 1 A

Rutgers University: Dept. of Vo-Tech Ed. 8 CT

Somerset County (N. J.) College I A

Temp!e University (Pa.) I CT

Trenton Manpower Training Skills Center I A

Trenton State College I CT

Union County (N J.) Vocational Suhoot Dist. 2 A

United Progress, Inc. 1 A

Washington (D. C.) Technical Institute 7 A (8); R (1)

Wayne el\vp. (N. J.) School Dist. 1 A

Western Electric Company 1 A

Willingboro Public Schools (N.J.) I A

a A - Administration; CT - College Teaching; R - Research
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distribution by states is shown in Table 3.

Seine of the cooperating agencies were able to provide internships for

students in two or more of the minor areas. This is particularly notieeable

in the ease of the New Jersey State Department of Education, Vocational Divi-

sion. The Department of Vocational-Technical Education at Rutgers University

has already provided an internship for eight (5) students in the college teaching

minor. Generally speaking, however, cooperating agencies to this date have

bad one or at the most two interns.

The greatest variety of cooperating agencies is seen in the administration

minor. Internships have been arranged in private Industry and community

organizations as well as in educational institutions on several levels -- secondary,

county college and college or university.

Students whose minor area was college teaching -- or teacher education --

have served their internships in county colleges, state colleges or universities.

It is interesting to note that seven (7) of the County Gallegos in New

Jersey have provided internships for thirteen (13) doctoral students and that

another seven (7) students have served their internships at five (5) of the State

Colleges. Ralf of the interns whose minor was research served their intern-

ships at the Vocational Division of the New Jersey State Department of Education.

As might be expected, due to easy access and the possibility of combining

internship with additional course work -- thus fulfilling one semester of the

residency requirement -- the largest number of internships has been served in
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Table 3

Cooperating Agencies: By State, Agencies and Number of interns
(September, MR through October, 1971)

State
11.

Conn.

Del.

D. C.

Apency Number

Norwalk State Technical College

Delaware Technical & Community College

Nat'l Advisory Council on Vocational Ed.
WaShingtor Technical Institute

Md. liurford Junior College
Dept. of the Army: Aberdeen Proving Ground

N. J.

.gre. M11{,40.0.0.1./

I

1

Drooltdale Community College 2
Camden County Vocational School District 1

County College of Morris 2
Dept. of the Army: Signal Center & School 1
Deptford Township Schools I
Educational Testing Service 1

Essex County College 3
Glassboro State College 1
Jersey City State College 1

Mercer County College 2
Mercer County Vocational School District 1

Middlesex County College 2
Middlesex Coun.y Vocational School District 3
Monmouth Adult Education Center I
Montclair State College 3
Newark State College 1

N.J. Office of Teacher Education & Certification 1

N. J. Residential Manpower Center 1

N. J. State Dept. of Ed: Curriculum Lab.
N. J. Stmt Dept. of Ed: Occupational Resource Ctr. 1

N. J. State Dept. of Ed: Vocational Division 12
N.J. State Dept. of nigher Etta :ion 1
N.J. State School of Conservation 1
Ocean County College
Rutgers: Center for Continuing Engineering Studies 1

Rutgers: Department of Vocational- Technical Ed. 8
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State

11

Table 3 (cont'd)

MFMNINIVM.0

Agency

N.J. (cont'd)

N. Y.

Ohio

Pa.

Somerset County College
Trenton Manpower Training Skills Center
Trenton State College
Union County Vocational School District
United Provess, Inc.
Wayne Township School District
Western Electric Company
Willingboro Public Schools

American Tel and Tel.
New York City Board of Education

Cuyahoga Community College
Ohio State Center for Research in Vo-Tech Ed.

Philadelphia Public Schools
Temple University

Numbr

I
I
2
I
I
I
1

I
1

1

I

1

1
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New Jersey. however, it must be noted that students have traveled as far west

as Ohio and as far south as the District of Columbia in order to intern. Perhaps

it is surprising that thirty percent of the internships have been served outside of

the state of Now Jersey! Within New Jersey, the variety in cooperating ap,encies

and their geographical location in the state is broader than might have been

expected.

Fulfillment of Purpose

As previously stated, the four major objectives of the internship are:

(a) to provide the opportunity to translate theory into practice; (b) to require

functioning in an tutfatniliar milieu; (e) to serve as a transition from past to

fut . positions; and (d) to provide the climate for the intern to both contribute

to and learn from the cooperating agency, while remaining a student.

To what extent have these objectives been met by the interns to date?

To some degree, hard data are difficult to come by, as the internship, in all its

aspects, has been left to the discretion and direction of the adviser. Fortunately,

memoranda of understanding are available, and in all cases, the intern was re-

quired to provide a summary, paper or project on completion of the internship.

For those in the administration option the reporting system most frequently used

has been a daily log (submitted weekly) and a summary report upon completion of

the internship. Those in the college teaching option were in most cases requested

to submit lessons plans and oral reports instead of, or in addition to, the log.

Interns whose minor is research have been required to submit a project or research

report.
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Theory into Prattiee:

Was the area of specialization (1. e. administration, college teaching or

research) related to the internship? The answer is "yes" in the ease of admin-

istration and research and a qualified affirmative in the college teaching option

(Table 4). More detailed evaluation and subsequent analysis may lead to Va ria-

tion in the data. However, it is anticipatei that it will be slight.

Table 4

Was the Area of Specialization Minors) Related to the taternabip?
(September 1968 through October 1971)

Administration College Teaching

Yes 42

Noa

23

4 6
46 29

Research

5

1

a Not clearly designated as related, in the memorandum of understanding or log report.

11111eu

Have the interns functioned in somewhat unfamiliar work settings? Again,

the response is a qualified affirmative. As shown in Table 6, fourteen (14) of the

internships were served in the same institution or organization where the students

were currently employed. However, although the milieu was the same, the daily

assignment was far different. This was particularly noticeable in the ease of the

..rwm..R.,.. "^",
-
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two Warns employed in indestry. Both served the internship within their present

organizations -- to be specific, Western Electric and the American Telephone and

Telegraph companies. Yet both industries are so large that they conic], and did,

provide experiences which were substantially different from those encountered

by the interns in their present work assignments. Whether the other twelve

students who remained at their present institution to serve the internship received

a comparable experience is not lclown at the present tuna.

1.1111,11.1.

Table 5

Was the Internship Served in an Unfamiliar Milieu?
(September 1968 through October 1971),... lo
Administration College Teaching Research

Yes 39 22 6

Noe 7 7 0

46 29 6

a Same milieu, different job.

Transition from fast to .17`.A..treStalct)rentn

It is too soon to tell whether the internship functions as a realistic transi-

tion from past to future employment since only ten of those who completed the

internship have graduated from the program. However, at the time of this study

fifteen (la) of the internships had led to permanent full-time employment even tbougii
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some students did not yet have the doctorate in hand.

The :nters as Professional Observer and Student

At present, there is no clear record of the amount of time the intern spent

on his day-to-day assignment. Yet there is reason to believe that the amount of

time spent correlated highly with the amount of stipend or salary received. In

the case of all interns, a certain amount of non-assigned time was required in

order to fulfill his or her commitment to the University.

In the tall 1969 semester, the Internship Luncheon Seminars were insti-

tuted. J minimum of three luncheons per semester were scheduled. Attendance

is mandatory for interns; faculty, internship supervisors and interested graduate

students are welcome. Each intern is given a 15-20 minute time slot to make an

oral presentation concerning his internship. In effect, these luncheons have pro-

vided invaluable, although not rigorously seicintifie, feedback concerning the func-

tions of the intern. Based upon reports to date, the interns have in fact served

as professionals, observers and students, with the emphasis being upon professionals.

Cooperating agencies have looked upon the interns as persons with a contribution

to make, even though their employment was of short duration. They have been

placed is positions to make an Impact on and a contribution to the institution and

most have done so.

Financial arrangements between the intern and the cooperating agency have

varied. Interns received stipends which fluctuated from $300 per month to want

sum of $3,000.00 for the interns' services, and some of the interns chose to
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receive a salary rather than a stipend. In most cases, the stipend or salary

was provided by the cooperating agency. At the moment there is no department

policy concerning the stipend or salary -- each financial arrangement is nego-

tiated separately between the student and the cooperating institution.

Summary and Conclusions

It would appear that the internship has fulfilled its various objectives.

The internship was related to the field of specialization; the work setting was

relatively, U not completely unfamiliar; and the intern functioned as professional,

observer and student. The objective of realistic transition from past to future

employment cannot be assessed at this point in time.

The department has received more requests for interns than it has been

able to fulfill, and new students applying for entrance into the doctoral program

state that they have chosen the Rutgers program because of the opportunities

afforded by the internship.

Up to the present, no in-depth study has been made either of the students

who have completed the internship or the cooperating agencies. Such a study

seems justified.

.- --tv. an,-
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APPENDIX A

GUIDELINES FOR THE INTERNSHIP IN

VOCATIONAL-TECHNICAL EDUCATION



GUIDELINES FOR THE INTERNSHIP IN
VOCATIONAL-TECHNICAL EDUCATION

What is the internship? The internship is a required portion of the doctorate

in vocational-technical education which has as its central feature a learning

experience in a clinical setting. It provides the doctoral candidate an opportunity

to gain additional practical experience under various conditions in his selected

area, that Is administration, college teaching, or research. Doctoral candidates

are placed in individualized developmental learning experiences in cooperating

industries, educational institutions, governmental agencies, research organize.-

t -Ins, etc. , typically for a period of one semester.

The internship approach allows for substantial diversity of appropriate

experiences from one candidate to another. It allows a level of flexibility which

considers strengths and weaknesses of individuals. Each candidate's assignment

is designed around his professional goals.

What are the objectives of the internship r' The intern should have an oppor-

tunity to apply the theory he has learned in his program which relates to his area

of specialization. Thus, the internship is an opportunity to put theory into practice.

The internship experience should provide an opportunity for the intern to

develop perceptions relevant to his professional role. The setting should allow

the intern to discover, develop, and modify skills and techniques relevant to this

future role. Thus the intern must function in an atmosphere that requires the use

of those skills normally associated with his chosen career.

Timp .kme
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The internship is designed to facilitate the development of skills, abilities,

and understandings considered essential to practitioners of his particular area

of specialization in education.

Since the development of competence in the professional art of adminis-

tration, college teaching, or research is a behavioral process in which the pro-

fessional exhibits his competence as behavior, the internship is intended to be a

realistic avenue of transition from past employment to future positions.

What is the role and setting of the internship? During the internship the

candidate should be in a role that is somewhat unfamiliar to him and preferably

in. an unfamiliar setting. The newness of the role and the setting provide for the

opportunity of professional development in the context of unfamiliar ehalliAges,

The role should be related to both the career aspirations and the educational

objectives of the candidate. In some cases the internship may lead to the identifi-

cation and development of a dissertation problem.

What does the intern do? The intern is a professional c-nployee, an observer,

and a studeui. While the intern may function as a professional, he also will be an

observer of methods, techniques, and procedures used to solve pertinent problems.

lie will become acquainted with the multitude of tasks requiring specialized know-

ledge which will test his interest and abilities relative to his chosen career.

When is the internship scheduled? The internship should not be scheduled

prior to the accumulation of approximately 48 credit hours of course work at t he

graduate level. A majority of tine courses embraced in the core and/or selected

.r ..-
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area of emphasis should be included in the 48 credit hours.

The internship is usually sequenced in the program following a major portion

of the course work but preceding the dissertation study. In this way, theory learned

in the classroom can be applied to practical problems.

What is the d..ration of the internshiy? The internship consists of a full-

time experience that is essentially one academic semester in length. Beginning

and ending dates can be adjusted throughout the year to the schedule or cycle of

the cooperating agency. The cariddate will register for the internship during the

fall or spring semester in which the internship is to be completed an? credit

is to be received.

What steps are necessary to establish a candidate in an internship position?

Establishing a candidate in :In internship is a cooperative effort among at least

three parties -- the candidate, the adviser, and a representative from the

cooperating agency. The agency or agencies which might provide developmental

experiences needed by the candidate are identified, surveyed, and approached to

cooperate in the endeavor. Both the candidate and adviser may play an active role

in this process. When all parties have indicated adesire to cooperate in the

internship, details of the arrangement will be specified in writing and constitute

an agreement among the three parties. The responsibilities of each of these parties

will be outlined in the agreement. The adviser is responsible for final arrange-

ments with the cooperating agency.

Who is re9ons or the advisement of candidates? The primary responsi-

' .141011..,,-..,
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bility for advisement rests with the candidate's adviser. Within the clinical

setting, a practicing member of the profession employed by the cooperating

agency will be designated as intern supervisor. Strengthening the candidate

academically, technically, socially, and psychologically is contingent upon

adequate advisement.

Canj29AIternshipbaLlocLparktimsAilp
tolclgn a full -time position?

The internship is perceived as a full-time leurning experience set up in the

context of a real, meaningful situation. Pursuing the internship part-time or

on weekends and evenings while holding a full-time position is not an option

offered the candidate.

Is a student permitted to take course work in addition to the internship?

Yes. The 6 credits granted for the internship may be a major part of the semester

credit load; however, additional credits may be elected. If a minimum of 9 Predils

is carried during the fall or spring semester (including the internship), it is

possible to satisfy* both the internship and half of the recideney requitement during

a period of one semester.

What financial arrangements can the intern expect? The intern can and should

be an asset to the cooperating agency. On this basis, it is fair for the intern and

his adviser to neptiate with the cooperating agency for a stipend. The intern

should be covered by workmen's compensation and possibly other fringe benefits.

On what basis will the intern be evaluated? Progress will be measured by

the adviser in accordance with the training agreement. The intern will be required
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BEST COM mmaBLE

to provide evidence of his accomplishments, as determined by the intern, the

adviser, and the cooperating agency.

What are some of the responsibilities of the Department of Vocational-

Technical Education and/or the adviser?

1.

n? 2.

or 3.

4.

422 5.

semester

9 credits

is

Int during

and should

ern and

darn

*mats.

ared by

required

IprIlml.nelNr$1... Ma1-

Confer with advisee about objectives, setting and condi-
tions of the internship including evaluation.

Inform potential cooperating agencies regarding the
operation, objectives and mutual benefits of the intern-
ship program in vocational-technical education.

Identify cooperating agencies and initiate agreements
with thorn.

Provide time and personnel for supervising the intern
while he is assigned to the cooperating agency.

Provide a system of continuous feedback from interns
and from cooperating agency personnel as a means of
assessment and evaluation and for suggested modifica-
tion of the total educational experience.

What are some of the responsibilities of the cooperating agency?

1. Help identify and recommend learning stations appro-
priate to the objectives of the internship, thus enabling
interns to experience as full a range of responsibilities
as possible.

2. Accept interns as legally responsible professional
educators or researchers and place them under a
contract with a stipend.

3. Identify and recommend resident supervisors appro-
priate to the responsibilities of the interns.

4. Provide interns with the opportunity to participate in
required university activities, e. g. research seminars
and conferences.
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5. Assist in the evaluation of each intern on a continuous
basis with regard to the quality of his output and his
development in the role of administrator, teacher, or
researcher.

6. Participate in the on-going planning and evaluation of
the internship program in vocational-technical education.

tthat axe tpsimonsilitern?
1. Discuss the objectives, setting and conditions of the

internship in an exploratory conference.

2. Identify some of the typos of evidence to be used for
evaluative purposes consistent with the objectives of the

internship.

3. Perform in a professional manner.

4. Be available for periodic conferences with the adviser
during the internship.

5. Provide the adviser and/or cooperating agency with such
written evidence as they may deem necessary for evalua-
tive purposes.

What should be done if uestion were not answered in this brochure?

Candidates who have questions about the doctoral internship which have not been

answered satisfactorily in this brochure should seek the answers from their

respective advisers. Those from cooperating agencies and others who have questions

about the doctoral internship which have not been answered satisfactorily should

write to the Department of Vocational-Technical Education, Rutgers University,

The State University of New Jersey, Now Brunswick, New Jersey 08903.
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Date

Dr.
Dean of Students
County College

Dear Dean

24

Thank you for your agreement to provide an internship for at

County College as part of his doctoral program at State University.

The internship is designed to be a fall-time experience, beginning May 1, 1971

and continuing through August 14, 1973, under your supervision. For his

services, Mr. will receive approximately $1,140 from

County College.

As conceived, the internship will involve two primary areas:

1. The development of a model for the utilization of professional student

personnel counselors within the educational program of individual

academic departments.

2. Clinical, experience in the area of admissions counseling, student

programming, and related institutional research.

A. Survey of procedures at similar institutions.

B. Development of a Systems approach.

C. Evaluation of transcripts and admissions records.

D. Coordination of testing.

E. Evaluation of test data.

F. Pre-registration counseling.

G. Curriculum advisement.

II. Programming of entering students.

I. Collection of data concerning student characteristics.

J. Analysts of data by programs entered.

K. Recommendations regarding procedures and curriculum revision.

Evaluation of the internship experience will be based upon reports submitted by

Mr. and evaluations of the parties concerned.

I
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Please sign one copy of this letter of agreement and return it to me. if you

have any questions regarding the internship, please feel free to contact me.

Sincerely,

, Internship Adviser
State University

County College
, Internship Supervisor

-wn- --16



T0. Dr.
Mr.

FROM:

DATE:
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Internship

Memorandum of Understanding

, Cooperating Agency Supervisor
Intern

Internship Adviser

The understandings relative to Mr. 's internship at
University, , are as follows:

........

I. The duration of the internship shall be from September 2, 1969 until December 19,

1969.

2. Mr. , the intern, will function RS an adjunct staff member with a
nine credit hour load.

Six hours will be devoted to teaching a .lasic curriculum course, "Analysis
Techniques in Course Construction." Mr. will teach two sections
of the course.

Three hours will be given to the oil tnization of a Key Sort Cumulative Record
System. The System has potential for scheduling, student records, and adminis-
trative functions.

Mr. will have permission to attend department meetings. In

essence, he will for all practical purposes become a member of the department.

3. Mr. will spend three days per week at University
meeting the internship requirements. Evening classes during two of the days
each week will extend the time beyond the normal work day.

4. A sum of no less than $3250 will be paid the intern as partial compensation for
his services. The intern will be covered by Workman's Compensation.

5. Dr. will supervise the intern while on the internship at
University.

fevw "0 ...Per -
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6. The intern will receive clerical and secretarial help as required by assign-
ments made to him.

7. For evaluative purposes the intern will submit to his Internship Advisor,
$

lessen plans used to teach the course and a Pnaaual, on
the Implementation of the Record System. The Internship Adviser has the
privilege of visiting the intern on occasion.

This Memorandum of Understanding is agreed to by the following parties:

dmimIi.1
, Internship Supervisor

University

, Intern

, Internship Adviser
State University
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Internship

Memorandum of Understanding

TO: Dr. , Assistant Commissioner
Division of Vocational Education
State Department of Education

PROM:

DATE:

Mr. Intern

State University
, Internship Adviser

This is to confirm our agreement to have , my advisee, servo

an internship with you in terms of the Leadership Training Institute Program.

We are, of course, delighted that Mr. will have such an

opportunity, and it is our understanding that he will be exposed to the following

experience:

I. The production of a paper on the topic of leadership and leadership

training. This experience should be valuable not only for under-

standing the nature of the leadership training institute and helping

to contribute to future success, but may well serve as a review of

the literature for a dissertation.

2. Involvement in the preparation of regional leadership training insti-

tutes, including development of position papers, programs, materials,

etc. This experience should provide with exposure to the

whole area of personnel development.

3. Interaction with acknowledged leaders in the field of vocational-

technical education, especially in the area of educational professional

development. The value of this opportunity speaks for itself.

4. Involvement in the financial aspects of the Leadership Training Insti-

tute Program. It goes almost without saying, that no administrator

can gain too much experience in this aspect of administration.
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5. Visitations to outstanding colleges in the area of vocational education,

namely:
A. &M.
State College
Community College

6. Involvement in the preparation of the final report for the leadership
training institute. This, and the overall experience, should provide

a more complete comprehension of:

(I) The theory' and implementation of professional leadership
development.

C2) The state and federal laws pertaining to vocational education.

As you know, the internship requirement runs for a fifteen week period of full-

time involvement, and the intern is required to supply his adviser with a weekly

log describing the experiences and a summary .of the entire fifteen weeks in terms

of his career goals and objectives.

Again, we are delighted that is having this opportunity, and we would

appreciate the siitiiatures on this Memorandum of Understanding, making this

official for our records.

, Internship Supervisor
State Department of Education

, Intern
State University

.1.wwwwwl
!

, Internship Adviser
State University

...61.114
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Date

30

Dr.
Executive Vice President
District Office

Community College
Ohio

Dear Dr.

I am, of course, delighted with your announcement that you will supply an

internship opportunity for . I am sure Mr.

looks upon the opportunity as a -real challenge.

As you indicate in your correspondence,
will be engaged full-

time for a period of sixteen (16) weeks and Se afforded opportunities in the

area of Administration both at your Metropolitan Campus as well as your

Western Campus. I would hope during this period that he would have

exposure to the multiplicity of problems faced by your Community College,

and et the same time, assume some minor responsibilities for their solution.

In turn, we would expect Mr. to keep a daily log of his activities

(a copy of which will be provided me on a weekly basis) and a final report

not to exceed five to six pages which would relate his intern experience to

his future goals and objectives.

I would hope to have the opportunity to visit Mr. at least once

during the sixteen (16) week period and to become better acquainted with you

and your institution with the hopes that this arrangement for interns could be

continued.

Sincerely,

CO:
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Proceedings of the Feedback Session

April 21, 1972

The session was formally opened with a welcoming

speech by Elaine V. House. Charles Drawbaugh Chairman

of the Department of Vocational-Techincal Education intro-

duced the guests, visiting university faculty, department

faculty members, and new doctoral students present. At

this time, the meeting was turned over to Mrs. Florence

Mintz, Research Assistant.

Three presenters, representatives of cooperating

institutions, had previously been asked to speak on the

theme "The Internship Concept as a Required Component of

a Doctoral Program." Observed strengths and weaknesses

of the internship as it is presently implemented was con-

sidered as a sub theme. Each of the presenters spoke

from his vantage point as the present or former cooperating

supervisor of one or more interns from the department.

Dean Franklin Conary of Brookdale Community College

addressed his remarks to the competencies required for

the internship and the role of the internship as a training

vehicle. University preparation prior to the internship

was stressed. He suggested that the internship could be

made more valuable if pre-internship learning experiences

a

.
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were focused more directly on the kinds of duties interns

would encounter thus enabling the intern to become involved

in actual participation much earlier and easily.

The second presenter, Dr. Addison Hobbs of Washington

Technical Institute, began with a definition of the intern-

ship and its purpose. He discussed the kinds of experiences

afforded by the internship and the intern qualifications

sought by the supervisor.

The presentation of Dr. Ellis Thomas, Director of

Program Services, Division of Vocational Education, N. J.

State Department of Education, ranged over a number of

topics with particular attention to the scope and structure

of the internship. Among the areas touched was the rela-

tionship between the experiences offered and the interns'

expectations. Alternatives to the internship as it is

presently implemented were suggested, e.g., editing a news-

letter, serving on the Executive Board of a professional

organization.

The speakers were in agreement as to the value of

the internship as a training vehicle; however there vas

some divergence of opinion concerning the level of com-

petencies required by the intern. Since the internship

poses a budgetary problem for the supervisor, two of the

speakers referred to this as a potential weakness in

implementation.
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Following the presentations, those attending broke

up into small group sessions to consider: (1) ways of

evaluating the internship, (2) formal versus informal

evaluation, and (3) suggestions for implementing and/or

improving evaluative feedback. Packets containing forms

for intern-supervisor evaluation used by other institutions

were distributed. Additionally, those participating were

asked to complete a questionnaire. Myron Corman and

Francis Sahiey who are completing dissertations on the

internship concept were introduced and acted in a floater-

discussant capacity among groups. Others in this capacity

included Drs. House, Conary, Hobbs, and Thomas as well as

Mrs. Mintz. Group recorders conCsted of Robert Dabins,

Walter Connell, Dennis GolaLeck and John Riley.

Results of the group sessions*dlsclosed a general

consensus. Both faculty and students termed the internship,

an individual situation which could not he adequately

evaluated ty means of a check-list. Al]. preferred a

loosely structured evaluation with guidelines being

stipulated in the memorandum of understanding. A sug-

gestion for more seminars to air problems was made by one

group. The question of how to evaluate the intern and

not the internship was posed L-y Dr. Schaefer.
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A breakdown of the attendance follows:

Presenters 3

Visiting University Faculty 1

Advisory Committee 1

Cooperating Supervisors 2

Department Faculty 8

Students 35

Total 50

Results of the Feedback Questionnaire

1. All felt that intern should sign memorandum of

understanding; most felt that cooperating supervisor and

university monitor (presumably adviser) should sign.

Interesting to note slight disparity (Table I) between

the two.

2. Half felt that contact for internship should be

a joint faculty-student venture. Most of remainder would

opt for responsibility to rest with student. Implications?

(Table II)

3. Basically, the supervision of interns should be

shared by supervisors in the field and university monitors

(presumably advisers).

4. How often should the intern be supervised, and

by whom? Results were inconclusive. Half wanted fairly



close supervision by the internship superviser and half

preferred infrequency supervisory contact by university

monitor. In any case, one-third did not respond to this

item and it was assumed that they had no strong opinion

in the matter.

5. Expressed desire for a pre-internship orientation

program (Table V). This could include many topics. Those

suggested were:

1. Rotation through experiences lacking in the

individual's background

2. Acceptable reporting methods on internship

activities, including how to report, what to

report, and when to report

3. Strategies for setting up the internship with

emphasis on making the contact and drawing

up the contract (e.g. memorandum of under-

standing)

4. Delineation of responsibilities of the uni-

versity and university monitor

5. Information pertinent to organizational pro-

cedures and program, general, and employee

requirements of the cooperating institution

6. A simulation course to bridge the gap between

the school and the actual internship experi-

ence:



7. Obligations of advisers

8. Overview of intcrn's coal and the objectives

of the administrative agency, including a

statement of behavioral objectives and speci-

fication of the activities that will meet

these objectives

9. Information pertinent to the financial

aspects of the internship

10. Records and reports to be kept by coorerating

institution

11. Introduction to princitals

6. Most favored means of evaluation: logs, final

reports and seminars. Interestingly, a majority did not

respond to the item concerning oral reports. These 15-

minute oral reports may provide the faculty with an addi-

tional means to assess student performance ---- namely, to

introduce, develop and summarize a topic in a quarter hour

cr less. Although beyond the scope of this project, it

may be said that many doctoral students do not appear

willing or able to "speak on their feet" -a characteristic

most desirable of any person who is considered for or

assumes a leadership position.

7. Although more than half would opt for a one- -

semester internship, it was interesting to note that

nearly one-fourth would prefcr a full year. (Note': the



option of multiple internships was not offered.)

8. basically, it was felt that the evaluation of

the intern's performance should not be assessed by means

of a common form.



TABLE I

SIGNATORIES TO INTERNSHIP AGREEMENT
AS DESIRED BY 34 INTERNS ANI FACULTY MEMBERS.

IN ORDER OF CHOICE

Title Number Per Cent*

Intern

Cooperating Institutional

34 100

Supervisor 33 97

University Monitor 29 85

Cooperating Institution 11 32

Other 1 3

*percentages add up to more than 100 per cent because
more than one response was possible.

TABLE II

INITIATOR OF CONTACT FOR INTERNSHIP POSITION
DESIRED BY 34 INTERNS AND FACULTY MEMBERS

IN ORDER OF CHOICE

Title Number Per Cent

Faculty Adviser and Intern

Intern*

Faculty Adviser

Other

Total

17 50

13 38

2

2

34 100

*5 Respondents noted this should be done after explor-
ing a number of options.



TABLE III

ASSIGNMENT OF RESPONSIBILITY FOR SUPERVISION
OF INTERNSHIP EXPERIENCES AS DESIRED BY 34 INTERNS

AND FACULTY MEMBERS IN ORDER OF CHOICE

Om. miown.n....m.m.1=11M.

Designation

immilmplIelmoma.

Numlier Per Cent*

aIIIMI..
Cooperating Institutional

Supervisor 34 100

University Monitor 29 85

Other 2 6

mmlwroll11M

*Percentages add up to more than 100'per cent because
more than one response was possible.

TABLE IV

FREQUENCY OF SUPERVISORY CONTACT AS DESIRED
BY INTERNS AND FACULTY MEMBERS

IN ORDER OF CHOICE

Supervisory
Contact

Frequent Infrequent
Number Per Cent Number Per Cent

1...111.11. ..10111=M Pf

Cooperating Insti-
tutional Supervision 17 50 6 18

University Monitor 6 18 17 50

No Response 11 32 11 32

Total 34 100 34 100
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TABLE V

IMPLEMENTATION OF ORIENTATION PROGR,'"
PRIOR TO INTERNSHIP ASSIGNMENT AS DES1

BY 34 INTERNS AND FACULTY

Orientation

ob

Number Per Cent

Yes 21 62

No 8 24

Undeciued 5 14

Total 34

a
100

4,14karmseitVNI,v0,0N,H
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TABLE VII

LENGTH OF INTERNSHIP PERIOD AS DESIRED
BY 34 INTERNS AND FACULTY MEMBERS

Length of Time Number Per Cent

One Semester 23 68

One Year 8 23

Other 2 6

Undecided 1

Total

411. *Mom

34

3

1111111110

100

TABLE VIII

ADOPTION OF UNIFORM METHOD OF EVALUATING
THE INTERNSHIP AS DESIRED BY 34 INTERNS

AND FACULTY MEMBERS

Adoption Number Per Cent

Yes

No

Total

10

24

34

29

71

100
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APPENDIX C

INTERVIEW SCHEDULE



INTERVIEW SChEDULE

INSTITUTIONAL BACKGROUND

I. Doctoral program, per se (get description)

II. Internship: -- How and when did the internship con-
cept evolve?

a. As an EPDA condition?

b. As part of a prior program?

C. Did it involve careful, prior planning?
If so, what?

d. Do you use a pre-internship experience?
If so, what?

A. Goals

1. What are the goals?

a. As stated in catalogue or written.
(Secure copy, if possible.)

b. As stated in interview.

2. How were stated goals arrived at?

a. On-site input, i.e., from faculty, stu-
dents, community, State Department, etc.

b. Outside input - other institutions, disci-
_plines, etc.

3. Have goals remained the same since internship
started?



B. Implementation:

1. Ongoing - or at a certain time in program?

2. For all students or just EPDA?

3. Are all internships the same?

4. Are they served in onet_ or a variety of
settings?

5. Is credit given?

a. If so, how much?

b. Can credit be used to partially meet
residency?

6. Stipend/Salary and benefits

a. Is it assumed that a stipend will be paid?

b. If so, what is average stipend?

c. Any other benefits? Workmen's Compensation?

7. Is a formal Memorandum of Understanding drawn
up?

a. If so, what are salient features?

b. Who draws up memorandum?

c. Is there a common format? (Secure a copy.)

8. Role of the adviser

a. Initiate internship or merely approve?

b. On-site visitation(s) to monitor? How
frequent?

c. Amount of time reauired to monitor,
negotiate, etc.

d. Assessment of student progress

e. Cost - if any - to institution (travel,
faculty load, etc.)



9. Role of cooperating agency

a. As employer

b. Willingness to provide meaningful
experiences

c. Willingness to accept internship concept

d. Willingness to provide data - during or
post-internship for papers and dissertations

10. Role of others

a. Is there a coordinator of internships?

b. Is State Department of Education involved?
If so, how?

C. Evaluation

1. Now many students, *including those presently,
have served internship?

2. have any evaluative studies been made, i.e.
to relate goals to outcomes?

a. Results?

b. Copies available?

3. What are long range plans for evaluation?

4. Requiremeats on part of interns: daily log,
paper, etc.

III. Demographic Data

A. How many interns have you turned out?

Male Female Total



B. how many different cooperating agencies have you
utilized in your intern program? Name some of

them.

Total
111141111 al.

C. flow many faculty have you used in monitoring
interns?

10=.........
D. What is the mean age of your interns?
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YOUR SUGGESTIONS FOR POLICIES GOVERNING
INTERNSHIP PROGRAMS

1. Agreements concerning the intern and his program should
exist between (check all those which should sign agreement):

cooperating institution supervisor university monitor
intern cooperating institttion

--other (please specify)

2. Application for internship: The initial contact should
be made by:

administration only
--faculty adv4.ser
--other (please specify)

intern only
faculty adviser and intern

3. Supervision of the internship experiences:
suggestions)

Person

university monitor
cooperating institution
supervisor

other (who?)

4. Should an orientation program
assignment?

Yes No
YTTEs, what 5FEIVities should be
tion?

(check your

Yes No Freq. Infreq.

111

111.= .....1.
.111.141. 1.11111111101.0.

be required prior to

included in the orienta-

5. What requirements should the university hold the intern
resprnsible for during the aL1signment?

1G3. daily, weekly___. final, none
case study
final written report
course work

Weed11.1M11

Alb

seminars. weekly , monthly__
private consultations. weekly__

other__
oral rrports

other , none
monthly,

, none

6. Do you think the length of the internship period is
long enough to accomplish its objectives? Yes No

If no* how long should it Le?



7. Should we adopt a uniform method of evaluating the
internship?

Yes No

If yes, do you prefer any of those included in the packet?

Oregon Colorado Neither

Intern's evaluation form
Supervisor's evaluation

form
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Introduction

At present, the internship in vocational-technical

education is comparatively new and has not gained the

virtually universal acceptance as a requirement for the

advanced degree that it has in other field such as medicine

or social work. These guidelines were developed based

upon an analysis and synthesis of data obtained on-site

from the eleven original EPDA 552 institutions and an

in-depth evaluation of the internship at Rutgers University.

Institutions offering the advanced degree in

vocational-technical education vary in size, geographical

location, organizational patterns, etc. Fortunately for

the field, students also differ widely in the amount and

and types of educational and ewperihntial background

accrued before entering a doctoral program.

Thus, there is no ideal internship program, yet cer-

tain practices should be common to all successful programs

of this nature. Particularly in the implementation phase,

decisions must be made among alternative procedures to

attain pre-determined goals.

Evolution of an Internship Program

. 0

No internship program should "just plain grov," nor
4 4

should it be imposed by an ourde agency upon the

cb*.

4
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department or division of a university offering the

doctorate in vocational-technical education. It should

evolve as the result of careful prior planning which
NM!. INIMMAIMMO ONMONINE.1 11111111111.

may take a year or more. Planning for an internship

program may be done by:

1. the regular Advisory Committee

2. an ad hoc Committee on the Internship

3. a Consortium, representing various academic

fields and disciplines

4. a planning grant from the state or other out-

side agency

All of these practices, or a combination of several,

may function well: all have been used. The important

thing is to secure input from diverse, sources: the con-

sumers (student and potential cooperating agencies), the

university administration, faculty representing various

disciplines, the state department of education, and

vocational educators from other institutions.

Goals or Objectives

Once established that an internship program is

desirable, the next order of business is the formulation

of goals or objectives. Whatever its composition and

official designation, the planning committee should--in

fact, must--establish the goals to be achieved the
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internship program. These are more important than goals

to be achieved by the individual intern, which should

vary considerably. Without pre-determined and clearly

delineated goals, the institution has no baseline upon

which to evaluate the program.

The precise wording of goals or objectives is of

lesser import than the intent. A combination of the

following may be considered:

1. to enable the intern to learn under the super-

vision of an experienced professional or recog-

nized authority in the field

2. to enable the Intern to perform the work assign-

ment of a professional in the cooperating

agency

3. to enable the intern to implement his pre-

planned objectives

4. to provide experiences planned to move the stu-

dent from campus to his/her stated career goal

5. to provide supervised work experiences

6. to provide the intern with a set, or series,

of experiences which he/she must examine,

intellectualize, internalize and be able to

generalize

7. to provide the intern with new experiences,

practical in nature, in line with his/her

career goals
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to develop (or enhance) the intern's capacity

to analyze a problem or situation and the

resolution arrived at (the intern may or may

not have contributed to this solution), to

suggest alternative solutions, and hypothesize

alternative results

9. to provide the intern an opportunity to perform

in a variety of settings and to develop the

expertise and skill to function in each

10. to provide the intern an opportunity to trans-

late theory into practice

11. to require the intern to work in an unfamiliar

milieu

12. to combine performance and learning in a non-

campus setting

13. to enable the intern to build competency in a

certain area

The foregoing list is in no special order of

priority, nor is it intended to be exhaustive. However,

it is representative of goals as reported in the eleven

original EPDA institutions. It is desirable that these

goals be stated in behavioral terms. In summary, the

internship should provide experiences which are:

1. planned

2. supervised by a professional with recognized

competence in his field
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3. new, practical, bona-fide work in an unfamiliar

setting

transition from past (or present) employment to

career goals

Once arrived at, the goals should be made available

in written form. This is imperative so that all con-_ _
cerned, particularly faculty, students and cooperating

agency may clearly understand these goals, endorse them

and strive to implement them.

Implementation

First and foremost, flexibility must be maintained.

This is not always easy, since university, school, and/or

department policy may impose constraints that are not

readily overcome. However, if goals include, as has

been suggested, tailoring the internship to fulfill the

needs and objectives of each individual student, provi-

sion must be made to insure flexibility as the internship

is implemented.

Policy decisions must be made concerning a number

of matters. The following section presents a series of

operational problems which must be resolved by the

person (or persons) charged with implementing the intern-

ship as a component of a doctoral program.
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Timing of the Internship,

Ideally, the internship should come as early and as

amatasly as needed by the student. Doctoral programs in

vocational-technical education attract increasing numbers

of students whose prior education and experience are pri-

marily in other fields--such as academic subjects (science,

mathematics), guidance, business. In addition, the experi-

ence of many doctoral students has been limited to one

service areai.e., home economics, distributive education.

For these students a series of field experiences should be

provided. There is also some evidence that students wish-

ing to pursue a career in research need an on-going series

of internships, primarily campus-based, in order to gain.

competency. It is unlikely that a student will have had

so much prior experience that no internship would prove

appropriate or advisable.

If, for some reason, only one internship is feasible,

it should come somewhere near the middle of the program.

Prior to that time the student may be uncertain about, or

in the process of changing, career goals, and faculty will

not have had the opportunity for sufficient interaction

with the student to advise constructively about the intern-

ship.

When students pursue all, or most, of their doctoral

program on a full-time basis, as was the case with EPDA 552



Fellows, a series of "mini-internships" is suggested.

These field experiences come early in the program and

arlpart-time, unpaid, served in three or four agencies

during a quarter or semester, and exploratory in nature.

The intern functions primarily as observer and learner.

"Mini-internships" serve most effectively to orient the

stv.'ant to the internship concept and to help him choose

more wisely the type of agency most desirable for a full-

time internship later in his program.

The Internship as a Requirement

Ideally, every doctoral student in vocational-

technical education should have an internship. Since this

is generally a full-time experience lasting from 16 - 22

weeks, some feel that the requirement may discriminate

against the student who cannot take a leave of absence

without suffering a real hardship. On the other hand,

if longitudinal studies indicate that graduates who served

an internship have more readily achieved their personal

career goals, and the goals of the doctoral program as a

whole, failure to require the internship may prove dis-

criminatory. It would be sounder educationally to modify

other aspects of their advanced degree program than to

eliminate the internship as a requirement.

If the intaulliE is not required, at least it must

be available as an atIpn to all doctoral students
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The InternshiE_Setting

Unlike tbe "mini-internship," which is served in a

variety of settings, the full-time internship should be

served in one setting. This setting--or cooperating

agency--will and should differ ammg students. It may be

near campus (even campus-based), thousands of miles away,

or outside the country. However, internships served great

distances from campus pose additional problems in imple-

mentation.

All types of educational institutions, at all levels,

elementary through graduate schools; local, state, regional

and federal agencies; private industry; private and public

research organizations; these represent only a partial

list of potential internship sites. This aspect of imple-

mentation affords more latitude and flexibility than any

other. Sue a wide range of choice may make choosing diffi-

cult; which, among attractive alternatives would be the

most desirable? If circumstances allow, the student should

be able to opt to serve two or more internships, each in a

different agency.

Each cooperating agency can provide a variety of

different work experiences. Thus, two or more students

may serve an internship concurrently in the same agency,

with each being confronted with a different set of problems

and working with different associates.
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Internship as a Course

Ideally, the internship should be offered as a course

appearing in college or university catalogues as "Intern-

ship in Vocational-Technical Education" (Cr. 1-12 by Arrange-

ment). This course should be offered each quarter or

semester, including summer session.

How much credit (if any) may be applied to the advanced

degree program will vary from institution to institution and

may be contingent upon policy established outside the depart-

ment or division offering the doctorate in vocational edu-

cation. Yet. if the internship is adopted as a required

component of the advanced degree, it would follow that pr

gram credit should be granted upon successful completion.

Whether a course pursued off-campus, full-time or not,

should apply to the residency requirement (if any) has not

been resolved. At present it is common practice to allow

internship credit to partially satisfy the residency.

Since the residency, as a concept, is under serious scrutiny

in many institutions, most proceed to grant credit toward

the residency unless or until challenged.

If no course entitled "Internship in Vocational-

Technical Lducation" has been formally approved, and since

the process of acquiring formal sanction to offer a new

course may consume a year or two, alternative means to

grant credit must be found. The most commonly available
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are courses with titles such as "Field Study," "Field

Experience," and "Independent Study."

The Stipend or Salary

Since a good portion of the intern's time sa.ould be

spent in bona fide work, he or she should receive a

stipend/salary. An exception may be in cases whet the

intern is already receiving a substantial fellowship to

allow full-time study for the advanced degree.

The rationale for this position is that doctoral stu-

dents have a considerable amount of expertise and promise,

or they would not have been accepted into the doctoral pro-

gram. This experience has been enhanced by course work.

Thus, these students have something to offer the cooperating

agency and the university expects them to make a solid

contribution to that agency during the time spent on intern-

ship. Clearly, they should be remunerated.

The amount of the stipend or salary should be nw-otiable

and may remain confidential between intern and cooperating

agency. It must be noted that, in institutions where the

internship is a written requirement for fulfillment of the

doctoral degree, a stipend may be preferred to a salary.

If properly documented (and this generally conctitutes sub-

mitting a copy of the written program requirements and the

Memorandum of Understanding), the stipend is not subject to



federal income tax. Such is not the case with a salary

received.

In addition to the stipend/salary, the intern should

be reimbursed for travel and-other expenses incurred in

his work assignments. It is advisable to look into the

matter of Workmen's Compensation to determine if coverage

exists. Other benefits are negotiable.

atMe"clr"dullierstandi
In all cases, a Memorandum of Understanding for

Memorandum of Agreement) should be drawn 1.12 to signify

that the internship is a contractual arrangement among the

cooperating agency, the educational institution and the

intern. This stipulation applies to short-term or **mini"

internships as well as full-time internships lasting four

months or more.

Although a common format may be, and often is, used

for all-internships initiated from a given institution,

it is suggested--again, to preserve flexibility--that

there be no common format. So long as certain items are

covered, these Memorandums may vary considerably--Appendix A

contains formats which have been used.

Salient features of all Memorandums of Understanding,

whether an individualized or common format is employed,

arc:

1. Duties of the cooperating agency, including
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the supervisor

2. Duties--work assignment(s)--of the intern

3. Responsibilities of the university and/or intern-

ship monitor

4. Title to be assumed by the student while serving

the internship

5. Starting and ending dates of the internship

6. Provision for remuneration for travel and other

expenses incurred by the intern in performing

work assignments

In addition, Memorandums may refer to:

1. Stipend to be received

2. Freedom to return to campus on occasion

3. Provision for additional benefits

4. Duties or responsibilities of additional personnel

This Memorandum should be signed by all parties con-

cerned:

1. Internship supervisor at the cooperating agency

2. Internship monitor/coordinator representing the

university

3. Intern

4. Others, as appropriate

All parties sign each copy of the Memorandum. The

original document should remain with the cooperating

agency, and a copy forwarded to each of the others

involved.
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The Memorandum of Understanding, regardless of the

format selected, must clearly define the objectives of

the intern and his/her duties. The role and responsibility

of the cooperating agency (or the internship supervisor)

and the university must also be described. If this is not

done, no baseline will be established upon which to assess

the performance of the intern.

The first draft of this Memorandum may be drawn up

by the student, the adviser (or internship coordinator),

or someone representing the cooperating agency. In fact,

it is advisable that the student submit to the university,

in a formal proposal or memorandum, a statement of the

outcomes desired and anticipated from the internship before

any contacts are made with a cooperating agency.

Since the internship is a recognized component of a

program leading to the advanced degree in vocational-

technical education, the formal Memorandum of Understanding

should be drawn uE lay the university reyresentative

(adviser or internship coordinator) and sent out under the

appropriate letterhead. The original should be forwarded

to the cooperating agency, together with copies for intern,

adviser and cooperating aupervisor (if needed). The uni-

versity representative (adviser or internship coordinator)

should sign all copies of this Memorandum, including the

original, prior to dissemination.
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Again, alternatives are suggested, since faculty and

staff roles vis-a-vis graduate students tend to vary con-

siderably across and within institutions. However, the,

university must assume responsibility for implementation

of the internship, whether it is a required or elective

component of a doctoral program.

In institutions where it is a policy to assign an

adviser upon a student's being accepted or matriculated

into a doctoral program, and the adviser is expected to

play a key role in working with the student until graduation,

the adviser should be actively involved in negotiating and

monitoring the internship. Duties which may be included

are:

1. Suggesting various sites for the student's

consideration

2. Making prior contact with cooperating agency; if

indicated, accompanying student to initial inter-

view

3. Formulating the Memorandum of Understanding--with

or without substantial input from student. (It

is desirable that the student submit an internship

proposal or a list of objectives to be attained

via the internship upon which the Memorandum may

be based.)

4. Visiting the cooperating agency to monitor the
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intern--at least once for a "mini-internship"

and twice for a full-time internship.

5. Determining the method(s) to be used to evaluate

the intern's performance and implementing the

technique(s) decided upon.

If the role of the adviser is loss clearly delineated,

an Internship Coordinator may assume some or all of the

duties enumerated above. However, the adviser should be

kept informed of the student's internship activities,

formally (copies of correspondence, seminars, evaluative

reports) and informally (conferences and memorandums). A

suggested job description for the Internship Coordinator

may be found in Appendix B.

Role of the Intern

The prospective intern should play a key role in deter-

mining the internship site, formulating objectives to be

attained, negotiating stii,end/salary and other benefits.

During the internship he must endeavor to fulfill the con-

tractual agreement as outlined in the Memorandum of Under-

standing. At the same time he must bear in mind that he

is both an employee of the eooperatinci agency and a repre-

sentative of his own educational institution.



Role of the Cooperating Agency
amo0411..
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The primary responsibilities of the cooperating

agency through its agent, the internship supervisor are:

1. To understand and support the internship program

and its function as a component of an advanced

degree program as outlined by the educational

institution.

2. To provide the experiences and assign meaningful

tasks so that the intern may reach his previously

determined objectives.

3. To share with the university the responsibility

of assessing the intern's performance.

Evaluation

Two types of evaluation are needed. First, each intern's

performance must be assessed. This is particularly important

if course credit toward the degree is granted. Secondly,

the internship program should be subject to periodic review

and modification.

Assessment of the Intern

Procedures most commonly used are:

1. Analysis of logs or journals, submitted by the

intern on a weekly basis.

2. Analysis of the intern's summary report submitted

upon completion of the internf;hip.
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3. Analysis of an evaluation form or rating scale

completed by university monitor, intern and

supervisor in the cooperating agency. (Examples

of the rating form may be found in the Appendix.)

All or a combination. of these procedures may be used.

In addition, intern should return to campus on a regular

basis for formal or informal seminars. Also, a repre-

sentative from the university--adviser or internship

coordinator--should periodically visit the intern in the

field.

Although evaluative techniques will vary in sophisti-

cation across institutions, they should all be designed to

measure: (a) the extent to which the goals as outlined in

the Memorandum of Understanding have been achieved; and

(b) the extent to which the student is able to analyze and

internalize the experiences provided by the internship and

apply the knowledge and insight gained to new and unfamiliar

situations.

Evaluation of the Internship Program

Provision must be made to periodically evaluate the

goals as established by the educational institution, each

aspect of implementation of the internship, and the assess-

ment techniques themselves. Input must be obtained from

faculty, students (graduates) and the cooperating agency.

In addition, advisory committees and educators from other
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institutions and disciplines should contribute to the

evaluation.

It is suggested that the internship program be

evaluated every five years. Particular attention must be

given to the development of instruments to measure the

extent to which the internship has assisted the student

to attain his or her career goals.

Summary

It is believed that if these guidelines are followed,

an internship program can be planned, established and

implemented which will serve as the "capstone' of an

advanced degree program. Examples of Memorandums of

Understanding, evaluation instruments, and a job description

for the internship coordinator may be found in the Appendix.



APPENDIX

SAMPLE MEMORANDA OF UNDERSTANDING

JOB DESCRIPTION

SAMPLE INSTRUMENTS FOR EVALUATION



Date

Dr.
Dean of Students
County College

Dear Dean

20

Thank you for your agreement to provide an internship for
at County College as part

of his doctoral program at State arversity.

The internship is designed to be a full-time experience,
beginning May 1, 1971 and continuing through August 14,
1971, under your supervision. For his services, Mr.

will receive approximately $1,140 from
County College.

As conceived, the internship will involve two primary areas:

1. The development of a model for the utilization of
professional student personnel counselors within
the educational program of individual academic
departments.

2. Clinical experience in the area of admissions
counseling, student programming, and related
institutional research.

A. Survey of procedures at similar institutions.
B. Development of a systems approach.
C. Evaluation of transcripts and admissions

records.
D. Coordination of testing.
E. Evaluation of test data.
F. Pre-registration counseling.
G. Curriculum advisement.
H. Programming of entering students.
I. Collection of data concerning student

characteristics.
J. Analysis of data by programs entered.
K. Recommendations regarding procedures and

curriculum revision.
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Evaluation of the internship experience will be based upon
reports submitted by Mr. and evaluations of

the parties concerned.

Please sign one copy of this letter of agreement and return
it to me. If you have any questions regarding the intern-
ship, please feel free to contact me.

Sincerely,

77111ETE5ihip Adviser
State University

Internship Supervisor
County College

, Intern
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TO: Dr.
Mr.

FROM:

DATE:

Internship

Memorandum of Understanding

Cooperating Agency Supervisor
Intern

Internship Adviser

The understandings relative to Mr. 's intern-

ship at University, are as

follows:

1. The duration of the internship shall be from September 2,
1969 until December 19, 1969.

2. Mr. , the intern, will function as an
adjunct ital member with a nine credit hour load.

Six hours will be devoted to teaching a basic curriculum
course, "Analysis Techniques in Course Construction."
Mr. will teach two sections of the
course.

Three hours will be given to the organization of a Key
Sort cumulative Record System. The System has potential
for scheduling, student records, and administrative
functions.

Mr. will have permission to attend depart-
ment meetings. firessence, he will for all practical
purposes become a member of the department.

3. Mr. will spend three days per week at
-'01711-versity meeting the internship

requirements. Evening classes during two of the days
each week will extend the time beyond the normal work
day.

4. A sum of no less than $3250 will be paid the intern as
partial compensation for his services. The intern will
be covered by Workman's Compensation.
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S. Dr. will supervise the intern while on
the Ihtenip at University.ftbe =1.1.

6. The intern will receive clerical and secretarial help
as required by assignments made to him.

7. For evaluative purposes the intern will submit to his
Internship Adviser, , lesson plans
used to teach the course-a5d-5FanBaron the Implemen-
tation of the Record System. The Internship Adviser
has the privilege of visiting the intern on occasion.

This Memorandum of Understanding is agreed to by the follow-
ing parties:

inte:nship Supervisor
University

, ntern

InterniETTTUViser
State University
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Internship

Memorandum of Understanding

TO: Dr. , Assistant Commissioner
Division of VocatiBEZ-Education
State Department of Education

FROM:

DATE:

Mr.

State Jniversity

, Intern

Internship Adviser

This is to ..onfirm our agreement to have
my advisee, serve an internship with you Iii-ITEig-R-The
Leadership Training Institute Program. We are, of course,
delighted that Mr. will have such an
opportunity, and it-Trioiii7EireWEWaing that he will be
exposed to the following experience:

1. The production of a paper on the topic of leadership
and leadership training. This experience should be
valuable not only for understanding the nature of the
leadership training institute and helping to contribute
to future success, but may well serve as a review of
the literature for a dissertation.

Involvement in the preparation of regional leadership
training institutes, including development, of position
papers, programs, materials, etc. This experience
should provide with exposure to the
whole area of personnel development.

3. Interaction with acknowledged leaders in the field of
vocational-technical education, especially in the area
of educational professional development. The value of
this opportunity speaks for itself.

4. Involvement in the financial aspects of the Leadership
Trainjnq Institute Program. It goes almost without
saying, that no administrator can coin too much experi-
ence in this aspect of administration.
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5. Visitati,ons to outstanding colleges in the area of voca-
tional educatior, namely:

A. & M.
State College
Community College

Involvement in the preparation of the final report for
the leadership training institute. This, and the over-
all enperience, should provide a more complete compre-
hension of:

(1) The theory and implementation of professional
leadership development.

(2) The state and federal laws pertaining to vocational
education.

As you know, the internship requirement runs for a fifteen
week period of full-time involvement, and the intern is
required to supply his adviser with a weekly log describing
the experiences and a summary of the entire fifteen weeks
in terms of his career goals and objectives.

Again, we are delighted that is having this
opportunity, and we would appRaile theiiiinatures on this
Memorandum of Understanding, making this official for our
records.

internship supervisor
State Department of Education

Intern
State University

aviser
State University
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Date

Dr.
ExecaTW-VIFTWFFUMET
District Office

Community College
, Ohio

Dear Dr.

I am, of course, delighted with your announcement that you
will supply an internship opportunity for
I am sure Mr, looks upon the opporfaiFir
as a real chalIaTe.

As you indicate in your correspondence, will
be engaged full-time for a period of sixteen (10 weeks and
be afforded opportunities in the area of Administration both
at your Metropolitan Campus as well as your Western Campus.
I would hope during this period that he would have exposure
to the multiplicity of problems faced by your Community
College, and at the same time, assume some minor responsi-
bilities for their solution.

In turn, we would expect Mr. to keep a daily
log of his activities (a copyFriararlall be provided me
on a weekly basis) and a final report not to exceed five to
six pages which would relate his intern experience to his
future goals and objectives.

I would hope to have the opportunity to visit Mr.
at least once during the sixteen (16) week period and to
become better acquainted with you and your institution with
the hopes that this arrangement for interns could be con-
tinued.

sincerely,

CC;
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Memorandum of Understanding

Vocational Education Leadership Development
Program

COOPERATING AGENCIES

PARTICIPATING VELDP INTERN

TIME PERIOD OF AGREEMENT

LOCAL INTERN SUPERVISOR

INTERN COSTS

Division of Vocational, Adult

and Community College Education,

Oregon State University and the

Salary Assessments: $6,000 per

academic year to be paid in

equal monthly installments.

The following options will be

offered to the intern:

a) $6,000 in regular monthly

installments;

b) $5,400 in regular monthly

installments with $600.00

paid the intern at the com-

pletion of summer school.

Travel: $500.00 to be paid to
4.4.4414=4144.0!..4M4p04!

the intern for regular and
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ordinary expenses normally

associated with OSU program

responsibilities. These funds

will be provided to the intern

by the local cooperating agency.

RESPONSIBILITIES Intern: 1) Provide profes-

sional services equal to one

half or its equivalent of a

normal work week, not to exceed

80 man hours per month, to the

local agency assigned.

2) Attend weekly seminars and

field programs sponsored by

the Division of Vocational,

Adult and Community College

Education.

3) Provide a comprehensive

monthly written report to the

OSU field supervisor.

0.S .U.: 1) Provide adequate

professional supervision and

coordination for the program

and to the intern.

2) Conduct quarterly meetings

of all local intern center

supervisors.
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3) Conduct regularly scheduled

seminars and field programs for

the intern no more frequently

than one day per week during

the contractual period.

Local Agency: 1) Provide funds

for one-half time professional

services of assigned intern

directly to the intern.

2) Provide professional super-

vision and guidance for the

intern whilc performing assigned

duties and responsibilities.

3) Provide a reasonable oppor-

tunity for the intern to accom-

plish his/her indicated goals

and objectives.

4) Afford the intern all pro-

fessional rights and privileges

normally allowed regular staff

personnel.

5) a. Reimburse the intern for
regular and ordinary
expenses normally asso-
ciated with the intern
program responsibilities
conducted and sponsored
by the Division of Voca-
tional, Adult and Community
College Education in Orc9(in.
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b. Reimburse the intern for
regular and ordinary
expenses normally asso-
ciated with agency
sponsored field activities.

6) The local intern supervisor

(or suitable representative)

will attend quarterly meetings

as scheduled by the Division

of Vocational, Adult and Commu-

nity College Education.

DATE OF AGREEMENT

SIGNATURES:

Loca1W4ency RepresentatIve Oregon State University

VELD? Intern



YOUR SUGGESTIONS FOR POLICIES GOVERNING INTERNSHIP PROGRAMS

1. Agreements concerning the intern and his program should exist
between (check all those which should sign agreement)

cooperating institution supervisor university monitor
intern cooperating institution
other (please specify)

2. Application for internship: The initial contact should be made by:

administration only intern only
faculty adviser faculty adviser and intern
other (please specify):

3. Supervision of the internship experiences: (check your suggestions)

Person Yes No Freq. Infreq.

university monitor
cooperating institution supervisor
otner (who?)

11.111emb

4. Should an orientation program be required prior to assignment?
Yes No

If yes, what activities should be included in the orientation?

5. What requirements should the university hold the intern responsible
for during the assignment?

log. daily weekly , final , none
case study
final written report
course work
seminars. weekly , monthly , other , none
private consultations. weekly , monthly , other
oral reports

none

6. Do you think the length of the internship period is long enough
to accomplish its objectives? Yes No

If no, how long should it be?

7. Should we adopt a uniform method of evaluating the internship?
Yes No

If yes, do you prefer any of those included in the packet?

Ory11011
Intern's evaluation form
Supervisor's vvaluation form

Colorado Nciihor
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1

RUTGERS
UNIVERSITY

TheStateUniversity
of New Jersey

GRADUATE.
SCHOOL

OF EDUCATION

Deparimens
of rorotionalTechnital

!;duration

New Brtmdock. New /retry agni,

Tel. 101-J47-7616,
.2474766

Ext.6937

Dear
Former

Intern:

We are presently
conducting

a study
to determine

the effectiveness

of

the doctoral
internship

program
in vocational-technical

education
as

offered
by Rutgers

University.

Included
in this

study
arc all of the

former
interns

who have
participated

in the internship
program.

This
study

will
be a first

attempt
to assess

the effectiveness

of the

internship

as a requl.rement

of a doctoral
program

iln
vocational-technical

education.

In order
to evaluate,

strengthen
and expand

the existing

program,
we are requesting

you to complete
the following

questionnaire.

Flea..

take a
few minutes

of your
time

to provide
the necessary

infor-

mation
and return

this
form

in today's
mail.

Naturally,

all responses

will
be kept

anonymous.

Your
cooperation

in this
matter

will
be

greatly
appreciated.

Respectfully

yours,

5Pr.,A1'

eg ,
/a

Mytnn
N. Corinan

Director
of COPE

Dr.
Carl

J. Schac
yr

Professor
of Education

.
wk...

w wkw

wk.:W. ft
W11.... ft.

The

Itra.spelreft of
111

It.
11;t:ItS I Nil kis/ I.)
l' itherAill Nelt



THE DOCTORAL INTERNSHIP QUESTIONNAIRE

PART A

Instructions: Complete the following by filling in the blank spaces provided.

1. Place of internship

2. Age when internship began

3. Area of specialization in the doctoral program

4. Nature of major (internship) activity

---------------- 11!

5. Title of present position

6. Title of position held prior to the internship

7. Title of position accepted or to which you returned upon completion of

your internship

8. Level of academic achievement at the time you became a doctoral intern

(number of credits completed in the doctoral program)

9. Amount of stipend/salary received

10. Semester and date of internship

11. Number of weeks spent on internship

12. Academic preparation:

Degree

....mm

lOcce-
law:Qate

crAduntv

Institution (Service) Area



Instructions: Please fill-in the appropriate responses that characterize your

occupational and educational background. Be sure to mark all appropriate re-

sponses and indicate the number of years of experience in the blank space

provided to the right of the brackets.

13. Occupational work - experience:

a. () operative g. () sales
111111

b. () craftsman or foreman h. () laborer
.W.M1.1m.

c. () clerical i. () farmer or farm manager

d. 0 professional j. () private household

e. () technical k. () other
....

f. () manager or proprietor

14. Educational work-experience:

a. () comprehensive high school a. () teacher

b. () self-contained vocational high school b. () counselor

c. () area vocational high school c. () coordinator

d. () technical institute

e. () community college

f. () four-year college or university

g. () state department of education

d. () supervisor

e. () principal

f. () director

g. researcher

h. () other h. () administrator

i. () other

=114Epopoo.e-

15. Sex; () male () female



PART B

Instructions to Respondents: Listed below are a number of task statements

that have been developed to assess the effectiveness of the doctoral

internship program in vocational-technical education. You are requested

to respond with a "yes" or "no" answer indicating whether or not you did

perform the tasks described. These statements describe activities and

knowledges that administrators, college teachers and researchers in

vocational-technical education should perform or possess.

Each task statement is followed by two responses - YES and NO. Please

fill-in the response that indicates whether or not you performed the task

described.

RESPONSES TASK STATEMENTS

YES NO

While on your internship did you:

() 0 1. AcquiLe a working knowledge of vocational-technical educa-

tion at the stace level.

() 0 2. Participate in programs concerned with school-community

relations.

() () 3. Implement federal, state or local legislation relating to

vocational-technical education.

C) () 4. Serve as 4 speaker.

() () 5. Write and/or edit a report(s).

() 6. Work on curriculum studies.

() () 7. Acquire a working knowledge of vocational-rpehnical educa-

tion at the local level.

() () 8. Participate as a contributing committee member.

() () 9. Review aed/or evaluate proposals.

() () 10. Evaluate the existing educational program.

() () 11. Interpret school law.

() () 12. Work with a curriculum advisory committee(s).

() () 13. Observe the interaction between high level personnel.

() 14. Work in the area of special needs, i.e., disadvantaged,

handicapped, etc.

0 () 15. Prepare tables, graphs, etc.

() () 16. Participate in the up-dating of vocational curricula.

() 17. Demonstrate your ability in decision-making.

() 18. Tabulate research data.

C) () 19. As:.ume responsibility in your particular position(s).

() 20. Participate in the planning and/or designing of vocational

facilities.
(1 () 21. Paiticipate in released-tim activities.

() () 2..). Wiitc and/or edit a proposal(s).

4) () 21. Work on co:A.-benefit aualvniu stu4ios.

() 24. Acquire a knowledge ol the organizational structure oi

tho institution.

0 n. Nt with (recognized) leaders in the field.



RESPONSES TASK STATEMENTS
YES NO

()

()

()

()

()

()

()

()

26.

27.
28.
29.

Contribute to the objectives and/or philosophy of the
department.
Work with a (general) advisory committee(s).
Participate in organized meetings as a recognized member.
Acquire a working knowledge of vocational-technical
education at the federal level.

() () 30. Conduct a historical study(s).
() () 31. Participate in seminars and/or workshops.
() () 32. Interpret federal educational legislation relating to

vocational-technical education.
() () 33. Analyze and/or interpret statistical data.
() () 34. Conduct a descriptive study(s).

() () 35. Apply concepts of public relations.
() () 36. Compile and/or prepare periodic reports for distribution.
() () 3-/. Work with new instructional techniques.
() () 38. Work with (recognized) leaders in the field.
() () 39. Interact with local educational agencies as they relate

to vocational-technical education.
() () 40. Speak to educational groups.
() () 41. Interact with professional organizations.
() () 42. Prepare budgets or budgetary items.
() () 43. Meet and/or work with (recognized) leaders in other

disciplines.
() () 44. Participate as an author or co-author of a professional

publication.
() () 45. Attend an in-service training program(s).
() () 46. Develop a working association with areas other than

vocational-technical education.
() () 47. Develop instructional materials and/or educational media

(software).

() () 48. Work with representatives of labor and industry in
matters pertaining to the vocational education program.

() () 49. Work on follow-up and/or placement studies.
() () 50. Participate in an assessment of organizational needs.
() 0 51. Prepare an examination(s).

() () 52. Work on facilities planning studies.

() () 53. Participate in the development of a new course and/or
curriculum.

() 0 54. Participate in the undertaking of studies and/or surveys.

() 55. Serve as an educational consultant.

() () 56. Apply a multi-media approach to teaching.

() () 57. Review and/or evaluate department offerings.

() 58. Participate in a program of vocational personnel
recruitment.

() () 59. Perform a literature search for a project.

() () 60. Criticize research findinr,f;.

() () 61. Interact with federal educational agencies as they relate

to vocational-technical education.



prspoNsrs TASK STATEMENTS

Y!:S NO

() () 62. Interpret local educational policy relating to vocational-

technical education.

() () 63. Serve as an academic advisor to students.

() () 64. Write and/or present research findings.

() 65. Design an interview schedule.

() () 66. Apply knowledge of learning strategies.

() () 67. Supervise research assistants and/or clerks.

() () 68. Participate in institution-wide meetings as a contributing

member.

() () 69. Develop leadership ability.

() () 70. Identify problem areas to be researched.

() () 71. Teach in a classroom situation.

() () 72. Serve as a panel member and/or a discussant.

() () 73. Design a questionnaire.

() () 74. Write and/or edit published materials.

() () 75. Interact with state educational agencies as they relate

to vocational-technical education.

() () 76. Review and/or evaluate research projects.

() () 77. Supervise and/or direct the activities of other staff

members.

() () 78. Observe students enrolled in supervised teaching or

student teaching.

() () 79. Write an article(s) for publication.

() () 80. Recommend and/or select a person(s) for a professional

staff position.

() () 81. Direct pre-service and/or in-service training programs.

() () 82. Set-up and/or code research data.

() () 83. Travel to educationally related institutions.

() () 84. Serve on a graduate committee.

() () 85. Develop a working knowledge of informational sources

relating to vocational-technical education.

() () 86. Conduct an experimental study(s).

() 0 87. Interpret state educational legislation relating to

vocational-technical education.

() 88. Participate in the formulation of policy.

() () 89. Demonstrate a knowledge of vocational curricula.

() () 90. Evaluate students.

() () 91. Criticize research designs.

() () 92. Participate in curriculum development.

() () 93. Work with state authorities in matters pertaining to

the vocational education program.

() () 94. Demonstrate your ability in problem-solving.

() () 95. Work with lay groups in matters pertaining to the

vocational education program.

() () 96. Speak to lay groups.

() () 97. Participate in departmental meetings as a contributing

member.

() () 98. Design a study.

() () 99. Conduct research culminatinp, in a comprehensive report.

C) () 100. Participate in the preparation of proposals.



PART C

Instructions: Please fill-in the one response that indicates your reaction to
each of the following questions.

1. If you had not received a stipend/salary would financing your internship
have:
a. () been a major problem? c. () not been a problem?

b. () been a minor problem?

2. Who should be responsible for financing the doctoral internship program?

a. () the intern
b. () the cooperating agency f. () combination of

c. () the sponsoring university
d. () the state and/or federal and

government
e. () professional organizations

3. Which of the experiences proved to be of greater value to you in your
professional preparation?
a. () the internship d. () other

b. () course work
c. () both are of equal value

41.11111

4. How would you assess the manner in which your services as an intern were

used?
a. () a means of inexpensive labor c. () other

b. () as a means of developing the
attributes of a professional
in the field of vocational-
technical education

5. How long should the internship last?
a. () one semester
b. () two semesters
c. () one full year

6. When should the internship occur?
a. () before the course work is

completed
b. () after the course work is

completed

d. () other

c. () after the qualifying examina-
tion, but before the disser-
tation

d. 0 after the dissertation

7. Did your internship assist you in developing an improved concept of

theory in education?
a. () none b, () little c. () some d. () much

8. Did the internship assist in the development of a more comprehensive
concept of the duties, responsibilities and scope of the professional

in vocational-technical education?
a. () none b, () little c. some d. () much

9. Did the internship provide the opportunity to put into practice the
knwledgo:: and ;J:ills developed throu?.h prcvlow; study?

a. () none b, () little e. () sotm d. () mut It



10. Do you believe that all prospective vocational-technical educators would
benefit from participation in a doctoral internship program?
a. () yes b. 0 no

11. Should the internship load to permanent employment?
a. () yes b. () no

12. Should the internship be allowed to occur at an individual's (present)
place of employment?
a. () yes b. () no

13. Would you summarize your reaction to your experiences as an intern?

111411M
14. In relation to your internship experience, would you please identify

what you consider to be:

a. major strengths

b. major weaknesses

=11110111NIINMSm

c. your recommendations for improvement

11.1.11

......11..=1.

THANT: You!
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R.UTGERS
UNIVERSITY

TheState University
of New Jersey

...Ir
444~1114644444.4.411116

Dear Intern
Supervisor:

GRADUATE
SCHOOL.

OP EDUCATION

Depatmers
of EforairoulTeeknicat

New iburrovirk,
New jersey oR9os

Tel. aot.247.7615
474766

Ell. 6937

We are
presently

conducting
a study

to determine
the effectiveness

of

the doctoral
internship

program
in vocational-technical

education
as

offerred
by Rutgers

University.

Included
in this

study
are all the

intern
supervisors

who have participated

in the internship
program.

This
study

will
be a first

attempt
to assess

the effectiveness

of the

internship
as a requirement

of a doctoral
program

in vocational-

technic/4
education.

In order
to evaluate,

strengthen,
and expend

the existing
program,

we are requesting
you to complete

the

following
questionnaire.

Please
take a few minutes

of your
time

to provide
the necessary

information
and return

this
form in today's

mail.
Naturally,

all

responses
will

be kept
anonymous.

Your cooperation
in this matter

will he greatly
appreciated.

Respectfully

yours,

--t

r PIC
P `Seer

rancis
A. Snitiey

Assistant
Professor

of Business

Mercer
County

Community
College

61-e I:4,
Dr. Carl

Schaefer

Professor
of Education

Department
of Vocational-Technical

Education

Rutgers
University

, "fta.
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DOCTORAL INTERNSHIP QUESTIONNAIRE

NAME OF INSTITUTION
ADDRESS

PHONE NUMBER
INTERN'S NAME
INTERN'S AREA OF SPECIALIZATION
DATE OF INTERNSHIP

PERSONAL DATA

INSTRUCTIONS: Please answer the questions below. Check (/) where
appropriate.

1. Sex:
() 1. Male
() 2. Female

2. Your age at the time of the
internship:
() 1. 20-29
() 2. 30-39
() 3. 40-49
() 4. 50-above

3. Position held at the time of
internship:

4. Length of time in this position:
() 1. Less than one year
() 2. 1 to five years
() 3. 6 to 9 years
() 4. 10 years and above

5. Major responsibilities in
this position were/are:

6. Length of time with
institution:
() 1. Less than one year
() 2. 1 to 5 years
() 3. 6 to 9 years
() 4. 10 years and above

7. Length of previous employment:
() 1. Less than one year
() 2. 1 to 5 years
() 3. 6 to 9 years
() 4. 10 years and above

8. Your academic preparation
includes:
() 1. Less than college
() 2. 2 year college degree
() 3. 4 year college degree
0 4. Work beyond 4 year

degree
() 5. Master's degree
() 6. Work beyond Master's
() 7. Doctorate degree
() 8. Other



9. Your baccalaureate degree is in

what field:

10. Your Master's degree is
in what field:

() 1. Vocational Education () 1. Vocational Education

() 2. Home Economics () 2. Home Economics

() 3. Industrial Arts () 3. Industrial Arts

() 4. Business Education () 4. Business Education

() 5. Educational Administration () 5. Educational Admit..

() 6. Business Administration () 6. Business Admin.

() 7. Other () 7. Other

NIIMIIIMIIM.M.IMMIMIN!=11110=me...1011Ml....

11. Your doctorate is in what
field:

INSTRUCTIONS TO RESPONDENTS: Listed below are a number of task

statements that have been developed to assess the effectiveness of

the doctoral internship program in vocational-technical education.

You are requested to respond with a "yes" or "no" answer indicating

whether or not the internship was characterized by the presence of

the tasks described below. These statements describe activities and

knowledges that administrators, college teachers and researchers in

vocational- technical education should perform or possess.

Each task statement is preceded by two responses - YES and NO.

Please indicate your response by filling in,the appropriate block.

RESPONSES
YLS NO

TASK STATEMENTS

Was the internship characterized by the presence of the opportunity to:

C)

C)

C)

C)

() 1. Acquire a working knowledge of vocational-technical

education at the state level.

() 2. Participate in programs concerned with school-community

relations.
0 3. Implement federal, state, or local legislation relating

to vocational-technical education.

0 4. Serve as a speaker.

() 5. Write and/or edit a report(s).
() 6. Work on curriculum studies.

C) 7. Acquire a working knowledge of vocational- technical

education at the local level.

,W10.1.,..10,,ip..MPOW°.--



RESPONSES
YES NO

TASK STATEMENTS

() 0 8.
() 9.

() () 10.
() () 11.
() () 12.

() 13.
() () 14.

0 15.
() 16.
C) 17.
0 18.

() C) 19.
()

0
0
()

()
()

()
0
()

C)
C)
C)

C)
C) C) 34.
C) 0 35.
0 0 38.

0 37.
C) 38.

C) C) 39.

() () 40.

() 20.

() 21.
0 22.
0 23
() 24.

() 25.
() 26.

() 27.
0 28.

() 29.

0 30.
0 31.
0 32.

0 33.

Participate as a contributing committee member.
Review and/or evaluate proposals.
Evaluate the existing educational program.
Interpret school law.
Work with a curriculum advisory committee(s).
Observe the interaction between high-level personnel.
Work in the area of special needs, i.e., disadvantaged,
handicapped, etc.
Prepare tables, graphs, etc.
Participate in the updating of vocational curricula.
Demonstrate his ability in decision-making.
Tabulate research data.
Assume responsibility in his particular position(s).
Participate in the planning and/or designing of
vocational facilities.
Participate in released-time activities.
Write and/or edit proposal(s).
Work on cost-benefit analysis studies.
Acquire a knowledge of the organizational structure
of the institution.
Meet with ( recognized) leaders in the field.
Contribute to the objectives and/or philosophy of
the department.
Work with a (general) advisory committee(s).
Participate in organized meetings as a recognized
met er.
Acquire a working knowledge of vocational-technical
education at the federal level.
Conduct a historical study(s).
Participate in seminars and/or workshops.
Interpret federal educational legislation relating
to vocational-technical education.
Analyze and/or interpret statistical data.
Conduct a descriptive study(s).
Apply concepts of public relatioile.
Compile and/or prepare periodic reports for
distribution.
Work with new instructional techniques.
Work with (recognized) leaders in the field.
Interact with local educational agencies as the
relate to vocational-technical education.
Speak to educational groups.



RESPONSES TASK STATEMENTS

YES NO

()

()

41.
42.

Interact with professional organizations.
Prepare budgets or budgetary items.

() () 43. Meet and/or work with (recognized) leaders in
other disciplines.

() () 44. Participate .3 an author or co-author of a professional
publication.

() 45. Attend an in-service training program(s).

() () 46. Develop a working association with areas other than
vocational-technical education.

() 47. Develop instructional materials and/or educational
media (software).

() 48. Work with representatives of labor and industry in
matters pertaining to the vocational education
program.

() () 49. Work on follow-up and/or placement studies.

() () 50. Participate in an assessment of organizational needs.

() () 51. Prepare an examination(s).

() () 52. Work on facilities planning studies.

() () 53. Participate in the development of a new course
and/or curriculum.

() 0 54. Participate in the undertaking of studies and/or
surveys.

() () 55. Serve as an educational consultant.

() () 56. Apply a multi-media approach to teaching.

() () 57. Review and/or evaluate department offerings.

() () 58. Participate in a program of vocational personnel
recruitment.

() () 59. Perform a literature search for a project.

() () 60. Criticize research findings.

() () 61. Interact with federal educational agencies as they
relate to vocational-technical education.

() () 62. Interpret local educational policy relating to
vocational-technical education.

() () 63. Serve as an academic advisor to students.

() () 64. Write and/or present research findings.
() 65. Design an interview schedule.

() () 66. Apply knowledge of learning strategies.

() () 67. Supervise research assistants and/or clerks.

() () 68. Participate in institution-wide meetings as a
contributing member.

() () 69. Develop leadership ability.
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RESPONSES
YES NO

TASK S l'ATEMEN TS

C) C) 8.

() 9.
() () 10.

() () 11.
() () 12.

C) 0 13.
() () 14.

() 15.
() () 16.

() () 17.
() () 18.

() ()

() 20.

() () 21.

() 0 22.
() () 23.

() () 24.

() () 25.

() () 26.

() () 27.
() () 28.

() () 29.

() () 30.

() () 31.

() () 32.

() 33.
() () 34.

() () 35.
() () 36.

() () 37.
() 38.

() () 39.

() () 40.

Participate as a contributing committee member.
Review and/or evaluate proposals.
Evaluate the existing educational program.
Interpret school law.
Work with a curriculum advisory committee(s).

Observe the interaction between high-level personnel.

Work in the area of special needs, i.e., disadvantaged,

handicapped, etc.
Prepare tables, graphs, etc.
Participate in the updating of vocational curricula.

Demonstrate his ability in decision-making.
Tabulate research data.
Assume responsibility in his particular position(s).

Participate in the planning and/or designing of

vocational facilities.
Participate in released-time activities.
Write and/or edit proposal(s).
Work on cost-benefit analysis studies.
Acquire a knowledge of the organizational structure
of the institution.
Meet with (recognized) leaders in the field.

Contribute to the objectives.and/or philosophy of

the department.
Work with a (general) advisory committee(s).
Participate ba organized meeting;' as a recognized

member.
Acquire a working knowledge of vocational-technical
education at the federal level.
Conduct a historical study(s).
Participate in seminars and/or workshops.
Interpret federal educational legislation relating

to vocational-technical education.
Analyze and/or interpret statistical data.
Conduct a descriptive study(s).
Apply concepts of public relations.
Compile and/or prepare periodic reports for
distribution.
Work with new instructional techniques.
Work with (recognized) leaders in the field.

Interact with to educational agencies as the

relate to vocational-technical education.
Speak to educational groups.



RESPONSES
YES NOOMP!

TASK STATEMENTS

C)
C)
0
C)
()

C)

C)
()
0
C)

C)
C)
C)

()

C)

()
C)
C)
C)
C)

C)

() 41. Interact with professional organizations.
() 42. Prepare budgets or budgetary items.
() 43. Meet and/or work with (recognized) leaders in

other disciplines.
() 44. Participate as an author or co-author of a professional

publication.
() 45. Attend an in-service training program(s).
() 46. Develop a working association with areas other than

vocational-technical education.
() 47. Develop instructional materials and/or educational

media (software).

() 48. Work with representatives of labor and industry in
matters pertaining to the vocational education
program.

() 49. Work on follow-up and/or placement studies.
() 50. Participate in an assessment of organizational needs.

() 51. Prepare an examination(s).
() 52. Work on facilities planning studies.
() 53. Participate in the development of a new course

and/or curriculum.

() 54. Participate in the undertaking of studies and/or
surveys.

() 55. Serve as an educational consultant.

() 56. Apply a multi-media approach to teaching.
() 57. Review and/or evaluate department offerings.
() 58. Participate in a program of vocational personnel

recruitment.
() 59. Perform a literature search for a project.

() 60. Criticize research findings.
() 61. Interact with federal educational agencies as they

relate to vocational-technical education.
() 62. Interpret local educational policy relating to

vocational-technical education.
() 63. Serve as an academic advisor to students.
() 64. Write and/or present research findings.
() 65. Design an interview schedule.
() 66. Apply knowledge of learning strategies.
() 67. Supervise research assistants and/or clerks.
() 68. Participate in institution-wide meetings as a

contributing member.
() 69. Develop leadership ability.
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RESPONSES
YFS NO

TASK STATEKENTS

()
()
0
()
0
0
0
0
0
()
0
0
()
0
0
()

0
()

0
0
0
0
0
C)

C)
C)

C)
()
C)
C)

C)

() TO. Identify problem areas to be researched.

() 71. Teach in a classroom situation.

() 72. Serve as a panel member and/or a discussant.

() 73. Design a questionnaire.
() 74. Write and/or edit published materials,

() 75. Interact with state educational agencies as they
relate to vocational-technical education.

() 76. Review and/or evaluate research projects.

() 77. Supervise and/or direct the activities of other

staff members.

() 78. Observe students enrolled in supervised teaching

or student teaching.
() 79. Write an article(s) for publication.

() 80. Recommend and/or select a person(s) for a
professional staff position.

() 81. Direct pre-service and/or in-service training
programs.

() 82. Set up and/or code research data.

() 83. Travel to educationally related institutions.

() 84. Serve on a graduate committee.

() 85. Develop a working knowledge of informational
sources relating to vocational-technical education.

() 86. Conduct an experimental study(s).

() 87. Interpret state educational legislation relating to

vocational-technical education.

() 88. Participate in the formulation of policy.

() 89. Demonstrate a knowledge of vocational curricula.

() 90. Evaluate students.
() 91. Criticize research designs.

() 92. Participate in curriculum development.

() 93. Work with state authorities in matters pertaining

to the vocational education program.
() 94. Demonstrate his ability in problem-solving.

() 93. Work with lay groups in matters pertaining to the

vocational education program.

() 96. Speak to lay groups.

() 97. Participate in the preparation of proposals.

() 98. Design a study.

() 99. Conduct research culminating in a comprehensive

report.
() 100. Participate in the preparation of proposals.

THANK YOU!



RUTGERS UNIVERSITY
GRADUATE SCHOOL OF EDUCATION

DEPARTMENT OF VOCATIONAL-TECHNICAL EDUCATION

INTERNSHIP COORD INATOR*

Qualifications: Member of graduate faculty, part of
whose regular load is the advisement of
doctoral students.

Load
designation: Generally, should equal 2 . 3 credits

per semester; 1 - 2 in summer.

Duties: 1. Be responsible for official roster,
acquiring and submitting grades.

2. Maintain a current file of all intern-
ships to date -- cross referenced by
student and cooperating agency, and
disseminate this information periodically.

3. Maintain a file of inquiries concerning
internships from (potential) cooperating
agencies. Follow up, if appropriate.

4. Act as resource to faculty and students -
concerning internships . past, present
and future.
Note: In no case, is the Internship
Coordinator to serve in lieu of the
adviser unless this is specifically
requested by the adviser.

5. Arrange for seminar sessions to provide
feedback from students who are pursuing
the Internship.

6. Conduct periodic evaluative studies
and report to the graduate faculty (or
appropriate committee), together with
any recommendations which data would suggest.

*Approved by the Faculty November 19, 1971



COLORADO STATE UNIVERSITY
DEPT. OF VOCATIONAL EDUCATION

COORDINATOR'S

PROFESSIONAL DEVELOPMENT
INTERNSHIP RATING

COMPOSITE SCORE:

4 SUMMARY OF EVALUATIVE MATERIALS
=Tame of iuteW

INTERN'S

A.

B.

e

SUPERVISO

A.

B.

COORDINA

A.

VALUATION

Evaluation form . indications of:

I. AccervAishmont

5 4 3
2 1 1 comments

IIIIIIII
1111111101111111

11111111111111111

2 Educatiorn1 .rowth

Personal ad ustmont

4. good hum7n relationshi a MEM
Diary of Daily Contributions
indications of

III IIII ccor-ntichn.nt

341...ElasatUmaalanalL._ 11111111111

111111111111111.
11111111111M

111

111111111111M

11
IIIIIIIII

1111111111

3 Pcreorftl ad ustrnnt

4. Good tmr an relationshi.s

.'S EVALUATION

Evaluation form -- indications off'

1 Accernlishment

2 Fduer!tlorn1 ro1.7th

3. Personal ad ustilmnt

4 (=nod 1.I. -:°^n relationshi. ....,,,,r
Critical fneident . indications o :

1 Accom lishment

2. rducationa Growth

1111.11111.

IIIIII all

III .0.... . ...M....

3, Prrrr=nal cdluarnnt

4. (Mod Inurin reaationshi s

.........

'ORIS EVALUATION

Visitation report -- indications of:

I. tc!ccr.nn!'-'rtment

2. EficicatIpnftl_Crth



t

COORDINATOR'S

SUMARY OF EVALUATIVE MATERIALS CONTINUED

COORDINATOR! EVALUATION Continued

3 Pernonflt Ad-east:1,71e

4. Good buman retationehi

Cam :lento

Date: By:
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COLORADO STATE UNIVERSITY PROFESSIONAL DEVELOPMENT PROGRAM
. DEPT. OF VOCATIONAL EDUCATION INTERNSHIP

COORDINATOR'S Due: After each visit by Projec!
Director or CoordinatorVISITATION REPORT

Student's Name Assignment

Institution Address
Bla. .1,011111.

Supervisor Title

1. Is the intern succeeding in his stated objectives?

2. Is he given the responsibilities he seo1s?

3. Is he positive toward his training?

4. Is his appearance and dress in keeping with his
ac;ociates?

5. Is supervisor aware of his training?

6. Is the supervisor aware of the intern's objectives?

7. Is tho supervisor satisfied with the intern's
proaross?

C. Any.;1,.:xob.1;.....-(0) arising?

Telephone

I Don't
Know

411111111MIPINININMIIMISIIIMMI~~ws*

worow.mmorompiamws...w.....ftemm........,^"

9. Can the coordinator assist? (Explain)

10. Ware comments made to the supervisor about the problem(s)?

Ror/t1t

II. Intc.rn's opinion of his progress.



12. Coordinator's opinion of the intern's progress, learning assignments,

and the supervision.

13. Intern is able to relate to all in a humanistic manner. (Explain)

VVIMIIIINIOVISMINVIM.M=MM111111VIVE=NIMIMPINNINVIIMIAPPIIIIIIPONEMINGIIVIV

14. Other comments;

15. Next appointment:

Date

Time

16. Did the intern give the coordinator his copy of his daily diary?

VINEMIv!.

Coors[ nator

Date



COLORADO STATE UNIVERSITY PROFESSIONAL DEVELOPMENT PROGRAM
DEPARTMENT OF VOCATIONAL EDUCATION INTERNSHIP

Due: At the end of the Internship

INTERilS EVALUATION FORM

(Read each question carefully and chock the
answer that most noarly expresses your
feeling. If you chock nundecidedu it will
mean you have no opinion.)

1. This internship has given me valuable new
exporioncos not available in the classrooms

Why?

2. The internship was less educational than
expected.

Why?

3. My future teaching plans have changed as a
result of this internship.

Why?

4. My supervisor was helpful, cooperative and
interested in making this a useful, learning
experience.

Why?

5. Others within the organization were very
helpful.

Bow?

6. I succeeded in all of the objectives I planno

How:



7. The program assignment was properly planned and
enough time was available to complete it.

How?

weMPM/11~1011Nefromfts
8. The internship would have been more meaningful

had I been given more responsibility.

Why?

9. This internship will let me make a meaningful
contribution to a future Job or teaching
assignment.

Why?

10. A different placement would have boon more worth -
while.

Why?

OMMI0....1m.r

The organizational structure of my assigned
industry, agency or institution is clear to me.

How?

12. Additional time should have been allowed for
this internship.

Why?

..=111.1.110.1. AmbIN,

13. Tho has given mo thc, nnd
n. Lo develop ninny nt w solutioro to
probils facing vo:tational educators.

How 7



14. The stipend is adequate to covor additional
expenses.

How?

15. "Feedback" to University personnel during
the internship period should be improved,

How?

1101=1001016.

16, The drix diir7, and sir-,17"1.cant relntx:pution
rc)ort pormus sw3 to doccrihe acicquazoiiy tics
oatty and/or wooLLy experiences of the intern-
ship.

How?

411101IMIMINIMMOMMOMMV
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part of you nporience that was maningful to you and how this
proaram could be strengthened to benefit others.
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COLORADO STATE UNIVERSITY
DEPT. OF VOCATIONAL EDUCATION

Intern

PROFESSIONAL DEVELOPMENT PROGRAM
INTERNSHIP
Due: At the end of Internship

SUPERVISOR'S EVALUATION FORM
(CONrIDENTIAL)

1. He soaks to understand the duties of all
individuals to whom ho is assigned.
How:

2. He unuci-riiiirdrawirtla structure
of this department.
How: IMINNballiWaNOMI 41011.1111111MOMIPIMMINIM=IM

3. He knoumteobjuctiIepartment.'
How:

4. He warawfma cpearETIMMMBrEFIRTN:
How:

5. He offwEirs constructive ideas.
How:

6. Ho refaUrran7Z71775,7=517171177167#177
How; 11.

7. The inttl71WFIT1%aoboctivotorniainvoLvcalers
of the previously determined program assign.
ment.
How: ailmaremnsisilmr.

8. My supGrvision time is adoquate to direct him
without detriment to my other tasks.
Why:

9. He parITEWITTATIII07171717ny involveladlts,
How:

IIIIIMOM111111.

10. He basirorreire7MNIIIITTRFIG7767117'''''
employees.
How:

11. Ho has the personal traits and qualifications
for a position in this type of job.
How:

440.0=1.111110111011MNIMMOM=111MOOMPIMINIMIIIMINIMMIP=MMINOI=ONMIMMINIMIOMEMINOMPINMMINIP
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I

12. Ho morcices personal initiative to enrich his
learning experience aside from his defined
sseigment,
How:

13,

1111.11MIOMIIMIr

He readily accepts susgestions and criLiciam*
How:

14. He shows a pocitivo attitude toward this type
of learning experience.
How: 0.2000n0.5000p04000000

15. Ho is puERMT1773177RIMM7071771;;ZrEr
his personal appearance.
How:

16. I would rate tho intern's overall learning
experience as excellent*
Why?

17. Other conmonts:
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6

THE OREGON VOCATIONAL EDUCATION
LEADERSHIP DEVELOPMENT PROGRAM

INTERN EVALUATION

Nano of Intern: Evaluation Period:

Location:

INSTRUCTIONS: This evaluation shall be completed by the internts supervisor.
Check the column below that most closoly represents your clioice

I. RELATIONSHIP WITH GROUPS:

1. Which of the following outside
groups or agencies has the
intern boon involved with:

a. Lay Advisory Committee

b. Employers

c. Labor Unions

do Community OrcrAnizations
and Azuacios

e. Others (Identify)

2. Which of tho foIlowina groups
within tho cductional unit
has the intern been involved
with:

a. Tochus

b. Adminictrative Staff Meetings

co Retreats

d. Coun3olors

e. Principal /Donna &Assoc Deans

f. Dcp=tment Chairmen

,No opportunity for participation

AMOUNT OF OPPORTUNITY EFFECTIVrrTS.
...r.1111011.11.MMEIMMO %WO.

TO PMITICIPAY Ih.CLA



2. (Continued)

g. Superintendent/President

h. School Boards

i. Students

3. Other:

u:e=ments:

U. RE1ATIONSMIP WITH COLLEGUES:

lip Actively works with/ or receives
cooperation from colleagues.

2. Handles people well who disagree
with his point of view.

3. Seriously considers opinions
of others.

4. Offers and accepts criticism in
a positive, tactful and pro.
fessional canner.

5. Assists, rather than interferon,
with work of colleagues.

Effectively works with secretary
and/or office staff.

I. Other:"

W= trC411

III. DECISION MAILING ABILITY:

1. Is a careful planner.

2. First gets the facts and then
decides.

3. Effective in applying now ap-
roaches and/or teaching

4. Promot ©s coordination

5. Can b3ndlo diff(sront po.
bleu that occur simultaneourly.

OPPORTUNITY EFFECTIVENESS

M h Low



6. Works of even under
frustrating conditions.

When requested, willingly accepts
assignruints less desirable to him.

8. Is prompt and accurate in submit
ing requested information.

9. Other:

Co:Lamm:3:

IV, Personal and Professional Characteris-
tics:

I. Personal and professional conduct
is supportive of institutional
expectations.

2. Objective when considering new
points of view.

3. Accepts responsibility.

4. Adjusts easily to new situations.

5. Gives an honest report of his
problems and efforts.

6. Strives to accomplish personal
objectives.

7. Seeza council and/or guidance in
the accomplishmont of per. obj.

8. Other:

Cc :1==Z'; :
.7.311MMIONNligmlIWANIIMMIMP11114N

oppoRTUNITY mrcriTIrgss
olrisLiirl L. 3: EAT

ow Hi %h Low Flies

T7775

V. Please ma%o sw,:,,estions and/or comments that will add to the
comprehcnaivenese of this report: 01114,011,

11101110

401.11111MITMsmemnimoMPMPIONIIMIP...MMEnoMNINII, .111=011100111404110Mmw

* No opportunity to participate



THE OREGON VOCATIONAL EDUCATION
LEADERSHIP DEVELOPMENT PROGRAM

INTERN SUPERVISOR AND INTERN CENTER EVALUATION

Name of Supervisor: Evaluation Period:

Name and Location of Intern Contor:

I

INSTRUCTIONS: Thii evaluation shall be completed by the intern. Check the
column below that most closely represents your feeling in

rogord to your Intern Center Supervisor.

I. INTERN SUPERVISOR EVALUATION:

The spn-tmisor:
777K754; up to date on naw trends and

materials in vocational education,

2. Uems the proper information when
making decisions,

3. Has developed and utilized long-range
plans for the center/school.

4. Understands the extern, inter, EPDA
and teacher intern programs.

5. Has a flexible working relationship
with tho intern.

6. Hae involved the intern in all voc-
ational administrative responsibilities
such as:
a. Administration

b. Supervision

c. Coordination

d, Teacher Education

e. Consultation

7. Is tolerant of opinions other than
his own.

8. E%pcctations of the supervisor are
realistic as to tho intern's work load.

9. Offers and accepts criticism in a pos.
itivo and professional manner.

10. Contributes to professional growth and
dovelopnont of intern.

11. Offers asuistance and guidance with t:hi
work of the intern.

Low Hi



.2-

The Supervisor:

12. Has provided necessary orientation
during the first three months of the

intern appointment, concerning:

a. Files

b. Resource materials

c. Policy Handbook

d. Organization of center

e. Budget material

f. Advisory committee

s. Community involvements

h. Others:

13. Has personal characteristics that are
condusive to a good relationship.

14. Reviews with the intern, at least
monthly, the intorno personnel

objectives*

15. Encourages educational activities out-

side the institution.

16. Advises the intern regarding outside
educational acaivities and/or pro- /

fessional development.

17. Takes tine to interact with the intern.

18. Has regular supervisory sessions
scheduled and hold.

11. IN CENTER EVALUATION:

Instructions: This evaluation shall be

completed by the intkrn. Chock the column

below that most crilay represcnts your
fooling in ref;ard to your intern center.

1. The intern is considered a regular
member of the craft.

2. The Intfrn has nceenn to throne

facilitioa and 17=cric07.
to pt.rform the accompikf:Ltzits c::T.-ctod

by his intern canter supiirviaor th

Oregon State University buperviAora.



3. The follouing list of items are
providod by the intern center for
overall inplcmontation and intent
of the inturn pro,;raa: (Please check
the appropriate column)

Hardware:

a. Desk and chair

b. Telephone

co Filing Cabinet

d. Office space in close proximity
to supervisor

e. Use of conference and/or meeting
facilities

f* Office supplies

Cost free and convenient parking
at the center

h. After hours access to the office
area

Uso of 17cilitit,n:

&

a. Services, equipment, and personnel
within the centcr as granted the
intern supervisor

b. Proviaitwa fez long distance
telephone calls whin appropriate
and/or of

c. Socrcitarial assistance with typing,
Mins, etc.

d. Flexibility of working hours and
travel

e. Pontrz-0 for intern business and
otl)r nccouscry mailinn (non.-

pciziAmal)

Frir-c, Br-11 Ittn:

a. Sick leave comparAhlo to intern
in pY7opf3;:VIOA to tho

ti-.c3 !Tont at the ceator.

b. 11
c-i)loyc(742.

Lew Hi h



At

a
Intern Center Evaluntiea:

4. The intern is reaponsible to one
person only at any given tine*

5. Tho goals of tho intern center
are compatible with the goals
of tho intern in providing
vocational adminiatration experience*

/71* PLease make gungostions and/or coiente that will add to the
eamprehensivenosa of this report:

tIm INN=OW


